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Introduction 

 

Manassas City Public Schools (MCPS) has provided English for Speakers of Other Languages 

(ESOL) services to English Learners (ELs) for many years.  The number of ELs in MCPS has 

increased annually.  Currently, the school system services over 2,200 ESOL students from more 

than 27 different language groups. Students identified as ESOL account for between 32%-35% 

of the total student population.     

 

The ESOL program provides students with the opportunity to reach proficiency in listening, 

speaking, reading, and writing as measured on the World Class Instructional Design and 

Assessment (WIDA) English language development assessment, the Assessing Comprehension 

and Communication in English State-to-State (ACCESS) for English Learners. In addition, 

Manassas City must also comply with the federal requirements under the Elementary and 

Secondary Education Act (ESEA) amended as the Every Student Succeeds Act of 2015 (ESSA).  

One of the five performance goals of ESSA requires EL students to become proficient in English 

while reaching high academic achievement standards in reading/language arts, mathematics, and 

science.  ESSA also requires that limited English Learners (ELs) students participate in annual 

academic achievement assessments in reading/language arts, mathematics, and science.   

 

The MCPS ESOL program addresses these goals through several approaches. These program 

components have been designed with the student’s grade and proficiency level in mind, along 

with recommended best practices and scientific based research.  Each school uses several types 

of service delivery, along with specific teaching strategies by ESOL and classroom/core content 

teachers.  

 

Adherence to the requirements and guidelines set forth in this handbook will assure that such 

documentation and procedures are consistent and equitable throughout the school division.  This 

handbook has been developed to assist teachers, principals, school testing coordinators, 

counselors, and other staff in meeting the needs of ESOL students by providing guidance on: 
 

1. Meeting state requirements, including instruction and assessment; 

 

2. Meeting federal requirements under the Elementary and Secondary Education Act 

(ESEA) amended as the Every Student Succeeds Act of 2015 (ESSA); 

 

3. Meeting requirements to identify, assess, and place EL students in the appropriate 

grades, courses, and programs, and monitor their progress; and  

 

4. Ensuring that ESOL students develop English language proficiency and meet state 

academic achievement standards. 
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ESOL Program Vision Statement 
 

The vision of the MCPS ESOL program is that the EL subgroup reaches the AYP target in all 

buildings, and demonstrates progress and proficiency in learning English.   

 

ESOL Program Mission Statement 
 

The mission of the Manassas City Public Schools English for Speakers of Other Languages 

program is to equip ESOL students with the language skills they need to be socially and 

academically prepared to be successful students in school and beyond.  

 

Manassas City’s ESOL Program Standards 
Manassas City uses the state approved English language development standards designed by the 

WIDA consortium.  

 

1. English learners communicate for Social and Instructional purposes within the school 

setting; 

2. English learners communicate information, ideas and concepts necessary for academic 

success in the content area of Language Arts;  

3. English learners communicate information, ideas and concepts necessary for academic 

success in the content area of Mathematics; 

4. English learners communicate information, ideas and concepts necessary for academic 

success in the content area of Science; and 

5. English learners communicate information, ideas and concepts necessary for academic 

success in the content area of Social Studies.   

  

Because the population of English Learners is significant and varied in Manassas City Schools, 

we believe all teachers in MCPS are dually responsible for language development and course or 

grade level content. 
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Purpose 
Manassas City Public Schools is committed to increasing the effectiveness of our teachers in 

reaching all of our students. With such a significant population of English Learners (ELs), we 

need to have a collective understanding and a common vocabulary in order to better serve our 

students. The concepts and language of this handbook present many foundational principles we 

must internalize as we strive to support our ELs. 

 

The goal of this project was to create a comprehensive handbook; however, it is impossible to 

capture the extensive body of knowledge and research available on working with ELs in one 

resource. While this guide is a brief compilation of the relevant and necessary information about 

our diverse population, many readers will wish to consult more extensive materials on theory and 

practice as they expand their knowledge and refine their instruction. 

 

Because our population of English Learners is significant and varied, we believe all teachers in 

MCPS are dually responsible for language development and course or grade level content. 

 

Ongoing staff training in second language acquisition, cultural awareness and instructional 

methods for ELs is essential for all staff members who implement instruction. ELs are capable of 

high academic standards when provided qualified teachers as well as appropriate learning 

environments and materials. This guide includes practical information on the methodology 

proven to be effective with English Learners, as well as other information to facilitate an 

understanding of language learning and language learners. 

 

To provide a fundamental understanding of our population of English Learners, MCPS has 

created this handbook as a reference for all teachers, instructional assistants and administrators 

that work with ELs.  

 

 

 

 

 



6 

MCPS SEL Handbook 2018-2019 

 

Federal Definition of an English Learner 

 

General Student Population:  All students enrolled in Manassas City Public Schools. 

 

Language Minority Student:  A student whose primary or home/native language is other than 

English, including former EL Students. 

 

Federal Definition of EL Student:  An EL student is classified as: 

(A)   who is aged 3 through 21; 

(B) who is enrolled or preparing to enroll in elementary school or secondary school; 

(C) (i) who was not born in the United States or whose primary language is a language other   

 than English, and who comes from an environment where a language other than English 

 is dominant; 

 OR 
 (ii) 1- who is a Native American or Alaskan Native, or a native resident of outlying areas,  

 and; 

 (ii) 2- who comes from an environment where a language other than English has had a  

 significant impact on the individual’s level of English language proficiency; 

OR 
 (iii) who is migratory, whose native language is a language other than English and who  

 comes from an environment where a language other than English is dominant; 

AND 
(D) whose difficulties speaking, reading, writing and understanding the English language  

 may be sufficient to deny the individual: 

 (i) the ability to meet the State’s proficient level of achievement on State assessments 

 as described in section 1111(b)(3); 

 (ii) the ability to achieve successfully in classrooms where the language of instruction 

 is English, or 

 (iii) the opportunity to participate fully in society. 

 

ESOL Student:  A student who has been identified as EL and receives Language Support 

services in MCPS. These students may also be referred to as English Learners (ELs).   
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Diversity found within the MCPS ESOL Population 

 

Asylee – Asylum seekers must be in the United States or applying for admission at a port of 

entry, rather than from a third country. They, like refugees, are persons who are unable or 

unwilling to return to the home country because of persecution or well-founded fear of 

persecution. 

 

Long-Term English Learners (LTEL) – LTELs are defined as those who have been mostly or 

fully educated in the United States, but who continue to be designated as ELs as they enter the 

upper grades. Many have been in and out of various ESOL or bilingual programs. They may 

have strong social/conversational oral skills, but have limited literacy and academic skills in both 

their native language and English which may result in poor academic achievement. 

 

Learners with Limited Formal Schooling (LFS) – Learners with LFS are generally recent arrivals 

to the U.S. whose schooling has been limited for a variety of reasons including war, migration, 

poverty, and a lack of available education facilities. These students may have a minimal 

understanding of the function of literacy and may lack what are considered basic content 

concepts; therefore, they lack academic skills and vocabulary which may lead to poor academic 

achievement. These students are also frequently referred to as SIFE – Students with Interrupted 

Formal Education. 

 

Newly Arrived with Adequate Schooling – Newly arrived students have recently immigrated to 

the United States and have had continuous education in their country of origin.  It is valuable to 

recognize that some new immigrants have strong educational backgrounds and literacy skills in 

their first language and may have studied English. This prepares them to transfer language and 

academic skills to content studies here in the United States, so they often experience success in 

ESL programs and quickly progress to the mainstream classroom for continued academic 

achievement. 

 

Fully English Proficient (FEP) – FEP students are no longer identified as 

EL because they have tested proficient (Level 6) on the federally mandated annual ELD test 

(ACCESS).  Identified in MCPS as FEP – fully English proficient in the student information 

system.  
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Language Diversity within the MCPS ESOL Program 

 

The following chart shows the language breakdown for Manassas City.  The majority of our 

ESOL population speaks Spanish, with Arabic second and Vietnamese third.  
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Second Language Acquisition 

 

Foundational Research on Second Language Acquisition  
Learning a second language develops in predictable, sequential stages that closely mirrors the stages 

of learning a first language (Krashen & Terrell, 1983). The stages of language acquisition are 

displayed in the chart below (Krashen, 1982). 

 

 

Stage of Language Acquisition General Behaviors of EL Students 

Silent/Receptive Stage 

▪ 10 hours to 6 months 

▪ 500 receptive words 

▪ point to objects, act, nod, or use gestures 

▪ say yes or no 

▪ speak hesitantly 

Early Production Stage 

▪ 6 months to 1 year 

▪ 1000 receptive/active words 

▪ produce one-or two-word phrases 

▪ use short repetitive language 

▪ focus on key words and context clues 

Speech Emergence Stage 

▪ 1-2 years 

▪ 3000 active words 

▪ engage in basic dialogue 

▪ respond using simple sentences 

 

Intermediate Fluency Stage 

▪ 2-3 years  

▪ 6000 active words 

▪ use complex statements 

▪ state opinions and original thoughts 

▪ ask questions 

▪ interact in more lengthy conversations 

Advanced Fluency Stage 

▪ 5-7 years 

▪ content area vocabulary 

▪ converse fluently 

▪ understand grade-level classroom 

activities 

▪ argue and defend academic points 

▪ read grade-level textbooks 

▪ write organized and fluent essays 

 

The five stages of language acquisition described above are a general framework for understanding 

how EL student progress.  However, language learning is an ongoing, fluid process that differs 

for every student.  Students may move between stages of language acquisition, depending on the 

linguistic and cognitive demands of the academic language.  For language acquisition to occur, a 

student must: (1) receive understandable and meaningful input just beyond the student’s current 
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level of proficiency and; (2) learn in an environment with little or no anxiety (Krashen, 1981, 

1982; Vygotsky, 1978).   

Listed below are research-based theories of second language acquisition, which provide the 

foundation for current research in the field. 

Monitor Model (Krashen, 1982) 

The “monitor model” contains five hypotheses: 

1. The acquisition-learning hypothesis:  acquiring language through exposure and learning 

language through study; 

2. the monitor hypothesis:  monitoring (or editing) the acquired language; 

3. the natural order hypothesis:  acquiring features of language in predictable sequences; 

4. the input hypothesis:  acquiring language through exposure to comprehensible input; and 

5. the affective filter hypothesis:  preventing acquisition of language as the result of an 

imaginary barrier. 

 

Comprehensible Input (Krashen, 1982) 

Language a student can understand that may be supported with gestures, situations, or prior 

information. 

 

Basic Interpersonal Communication Skills (BICS)/Social language (Cummins, 1979) 

Language an EL student needs for conversational fluency.  Conversational fluency is often 

acquired to a functional level within about two years. 

 

Cognitive Academic Language Proficiency (CALP)/Academic language (Cummins, 1979) 

Language an EL student needs for formal academic learning, Acquiring academic language takes 

from five to seven years. 

 

BICS CALP 

Basic language fluency used in social, 

face-to-face, everyday situations 

• Content-specific vocabulary and complex 

grammar and syntax 

• The language of instruction 

Contextualized language with many clues 

to comprehension 

• Language needed to accomplish 

academic tasks, with fewer context clues; 

students must draw meaning from the 

language itself 

• Language of advanced interpersonal 

Conversations 

Acquired quickly, may take up to three 

Years 

May take up to ten years to acquire 

Individuals who have mastered BICS may 

appear to be proficient English speakers 

but cannot succeed in an instructional 

setting without also advancing their CALP. 

Individuals who might be able to talk at 

length on social topics (BICS) may still 

struggle to learn academic content 

(CALP). 
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Zone of Proximal Development (ZPD) (Vygotsky, 1978) 

The zone of proximal development is the gap between the language an EL student has acquired and 

the language he or she can acquire when provided with support. 
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Common Myths about Language Acquisition 

 

With a large population of English Learners in our classrooms, it is important that teachers have 

a basic understanding of language acquisition, especially as intuitive assumptions are often 

incorrect. 

 

Myth: Children learn second languages more quickly and easily than adults. 

Children do appear to acquire social language more easily perhaps because children have more 

occasions to interact socially in less-threatening ways. Additionally, their requirements for 

communication are much lower. They have much less to learn in order to interact in the school 

setting with their peers. Teenagers and adults have acquired language learning strategies that 

they can transfer from their first language to their new language. They have more prior 

knowledge and life experiences to help them make the relevant connections necessary for 

language acquisition. 

 

Myth: A person’s accent indicates her level of English language proficiency. 

Research shows that children do outperform adults in the area of pronunciation. An accent is the 

cumulative auditory effect of those features of pronunciation that identify where a person is 

from, regionally or socially. Though a heavy accent may impede communication to others, it will 

not necessarily impact the individual’s understanding of language. Likewise, because a person 

sounds fluent, it does not mean that he or she is proficient. 

 

Myth: All people learn a second language in the same way. 

Second language acquisition is a complex process that develops over an extended period of time. 

It varies with each individual student and is contingent on many factors that affect the process. 

Patterns of communication are impacted by culture and social class in addition to individual 

differences in learning style, personality, and life experiences. However, there is a predictable 

natural order to how people learn the grammatical structures of a language. This pattern exists 

across many student groups, regardless of the particular home language, country of origin, 

socioeconomic status and other student background variables. 

 

Myth: People have acquired a second language once they can speak it. 

Children can speak and socialize long before they can use language for academic purposes. BICS 

(Basic Interpersonal Communication Skills) are acquired first. This is the language needed to 

interact socially. It may take students 1-3 years to completely develop this social language. 

However, academic success requires development of CALP (Cognitive Academic Language 

Proficiency) skills. This is the language needed to undertake academic tasks in the mainstream 

classroom. It includes content-specific vocabulary and complex grammar and syntax. It may take 

students up to 10 years to fully achieve CALP. 

 

Myth: Older generations of immigrants learned without all the special language programs 

that immigrant children receive now. 

Like present-day immigrants, many earlier immigrants had trouble in school. In 1911, the U.S. 

Immigration Service found that 77% of Italian, 60% of Russian, and 51% of German immigrant 

children were one or more grade levels behind in school compared to 28% of American born 

children. Also, the level of education needed to get a job has changed. When immigrants came to 
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this country in the earlier part of the 1900s, they were able to get industrial jobs with relatively 

little education and limited English. Currently, jobs in the service industry and high tech 

communications are expanding while many traditional industrial jobs are performed by machines 

or have been moved to other countries. 

 

Myth: Total English immersion is the best way for an English Learner to acquire English. 

Research on the effects of early English immersion programs for young EL students contradicts 

this belief. For young children who are actively processing and have not yet mastered the 

elements of their first language, completely shifting from their first language to a new, unfamiliar 

language too early may have a negative effect on English fluency and academic achievement. 

Systematic, deliberate exposure to and instruction in English combined with ongoing 

opportunities to learn important concepts in the home language results in the highest 

achievement in both the home language and English. Research shows multilingual students with 

developed CALP in both languages outperform their monolingual peers on standardized tests in 

English. 

 

Myth: Code switching is an example of a language disorder and poor grammatical ability. 

Code switching is a term to describe when a person uses more than one language in a 

conversation. It is only an example of how bilinguals use whatever words may be necessary to 

communicate their thoughts as precisely as possible, irrespective of the language. 

 

Myth: When children use their first language, it slows down the process of learning 

English. 

Proficiency in the first language can transfer to the second. Cognitive and academic development 

in native language has an important and positive effect on second language acquisition. Studies 

have demonstrated, when both languages are supported, the acquisition of English is not delayed, 

nor is academic achievement impeded. 
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Process of Acculturation 

 

In many ways, the process of learning a new language involves the acquisition of a second 

identity. A person’s worldview, self-identity and systems of thinking, acting, feeling and 

communicating can be disrupted by a change from one culture to another. Despite cultural and 

background differences, English Learners will all go through a period of adjustment, often 

referred to as acculturation. Though the process of acculturation manifests itself differently for 

each individual, there is a recognized pattern within the experience. The process has been 

divided into phases with certain characteristics. 

 

Initial Enthusiasm – During this first stage of excitement and euphoria over the newness of 

the surroundings, newcomers may: 

• feel excitement, idealism and eagerness; 

• have some anxiety about the future; 

• feel optimistic about the new country and new opportunities. 

 

Culture Shock – This stage emerges as individuals feel the intrusion of more and more 

cultural differences into their own images of self and security. The newcomer may: 

• experience confusion, misunderstanding, and anxiety; 

• feel depressed and isolated; 

• demonstrate withdrawal, alienation, and sometimes aggressive behavior. 

 

Recovery/Anomie – During this stage individuals begin to lose some of the ties of the native 

culture and begin to adapt to the second culture. There may be a sense of homelessness 

where one feels neither bound firmly to one’s native culture or the new culture. Learners 

slowly begin to accept the differences in thinking and feeling. The newcomer may begin to: 

• have more constructive attitudes and feel less anxious; 

• speak and understand more English; 

• try new behaviors and test limits. 

 

Integration/Adaptation – During this stage, the newcomer may: 

• feel that their emotional equilibrium is restored; 

• show humor and trust; 

• be able to value both the old and the new culture. 
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The chart below shows the time frame for students to work  

through the stages of acculturation. 

 
 

The rate at which individuals experience the acculturation process may vary even among 

members of the same family. Some students may experience elements of different stages at the 

same time; some may remain in one stage for an extended period of time or may repeat 

characteristics associated with an earlier stage if the process has been interrupted. Teachers can 

play a therapeutic role in this process by being sensitive to the fragility of learners during the 

process. Students need to be allowed to proceed into and through that second stage and through 

the anomie to recovery and ultimately, integration, where the individual feels safe and secure 

being bicultural. The goal should not be rejection of the first culture, but rather a synthesis of 

both cultures. 

 

The chart below shows some of the behaviors a student may exhibit and the cultural explanation 

behind the behaviors. 
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Section 2 

Legal Rational or why we do what we do 

 

The following section contains information regarding the education of EL students as outlined in 

the Constitution of Virginia and the Code of Virginia. 

 

Constitution of Virginia 

 
 

What does the Constitution of Virginia require for educating school age students in the 

Commonwealth?  
 

The Constitution of Virginia states: 

The General Assembly shall provide for a system of free public elementary and 

secondary schools for all children of school age throughout the Commonwealth, and shall 

seek to ensure that an educational program of high quality is established and continually 

maintained. 

[Article VIII, Section 1] 

 

The Constitution of Virginia can be found at: 

http://legis.state.va.us/Laws/search/ConstitutionTOC.htm.   

 

Code of Virginia  

 
 

What does the Code of Virginia require of local school boards for the education of ELs? 
Local school boards shall also implement the following: identification of students with limited 

English proficiency and enrollment of such students in appropriate instructional programs.  

[COV § 22.1-253.13:1 D.11] 

 

 

 

http://legis.state.va.us/Laws/search/ConstitutionTOC.htm
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Do students pay tuition to attend a Virginia public school?  
The Code of Virginia requires that: 

  

The public schools in each school division shall be free to each person of school age who resides 

within the school division. Every person of school age shall be deemed to reside in a school 

division. 

[COV, § 22.1-3. A] 

 

Can EL students over the age of 18 attend Virginia public schools?  
School boards may accept and provide programs for students for whom English is a second 

language who entered school in Virginia for the first time after reaching their twelfth birthday, 

and who have not reached 22 years of age on or before August 1 of the school year. No tuition 

shall be charged such students, if state funding is provided for such programs.  Further 

discussion of this allowance is found in section 3.   

[COV, § 22.1-5. D] 

 

Can EL students be taught in their native language in a Virginia public school?  
Pursuant to § 1-511, school boards shall have no obligation to teach the standard curriculum, 

except courses in foreign languages, in a language other than English. School boards shall 

endeavor to provide instruction in the English language which shall be designed to promote the 

education of students for whom English is a second language. [COV § 22.1-212.1] 

 

Does a family have to provide a Social Security Number to enroll in a Virginia Public 

School?  
The Code of Virginia states:  

 

It shall be unlawful for any agency to require an individual to disclose or furnish his social 

security account number not previously disclosed or furnished, for any purpose in connection 

with any activity, or to refuse any service, privilege or right to an individual wholly or partly 

because the individual does not disclose or furnish such number, unless the disclosure or 

furnishing of such number is specifically required by federal or state law.  

[COV, §2.2-3808. A.] 

 

 
  

http://leg1.state.va.us/cgi-bin/legp504.exe?000+cod+1-511
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Federal Law 

 
The following section contains information regarding the identification, assessment, and 

education of EL students as outlined in both Supreme Court decisions and federal legislation.   

 

 

What does the Fourteenth Amendment to the Constitution State?  
Section 1 of the 14th amendment (1868) states: 

“No state shall . . . deny to any person within its jurisdiction the equal protection of  

the laws.” (The Equal Protection Clause) 

 

Even though at the time it was passed, the purpose of the fourteenth amendment was to extend 

equal rights to former slaves; its significance to EL individuals is that it provides equal 

protection (i.e. non-discrimination) to people whose first language is not English. Later court 

rulings further explained and examined the relationship between EL individuals and the equal 

protection clause. 

 

What does Title VI of the Civil Rights Act of 1964 state?  
Section 601 of the Civil Rights Act of 1964 states: 

 

No person in the United States shall, on the ground of race, color, or national origin, be 

excluded from participation in, be denied of, or be subjected to discrimination under any 

program or activity receiving Federal financial assistance.   

[Sec. 601, Civil Rights Act of 1964; 78 Stat. 252; 42 U.S.C. 2000d] 

 

What are the requirements of Title VI of the Civil Rights Act of 1964? 
According to Title VI of the Civil Rights Act of 1964, “No person in the United States shall, on 

the ground of race, color, or national origin, be excluded from participation in, be denied the 

benefits of, or be subjected to discrimination under any program or activity receiving Federal 

financial assistance.”   

[Pub. L. 88-352, title VI, Sec. 601, July 2, 1964, 78 Stat. 25] 

 

Courts have traditionally viewed “national origin” to include an individual’s first language.  

 

Title VI of the Civil Rights Act of 1964 “requires programs that educate children with limited 

English proficiency to be:” 

 

● based on a sound educational theory;  
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● adequately supported, with adequate and effective staff and resources, so that the 

program has a realistic chance of success; and  

● periodically evaluated and, if necessary, revised.  

 

Detailed information about Title VI of the Civil Rights Act of 1964 can be found at: 

http://www.ed.gov/about/offices/list/ocr/qa-ell.html.  

 

What is the May 25th Memorandum (1970)? 
In May 1970, the former Department of Health, Education and Welfare (DHEW), published a 

memorandum to school districts on the Identification of Discrimination and Denial of Services 

on the Basis of National Origin (the May 25th Memorandum, 35 Fed. Reg. 11595 - Tab A).  The 

May 25th Memorandum stated in part:  

The purpose of this memorandum is to clarify DHEW policy on issues concerning the 

responsibility of school districts to provide equal educational opportunity to national 

origin minority group children deficient in English language skills. The following are 

some of the major areas of concern that relate to compliance with Title VI: 

 

1. Where inability to speak and understand the English language excludes national 

origin minority-group children from effective participation in the educational 

program offered by a school district, the district must take affirmative steps to rectify 

the language deficiency in order to open its instructional program to these students.  

2. School districts must not assign national origin minority group students to classes for 

the mentally retarded on the basis of criteria which essentially measure or evaluate 

English language skills; nor may school districts deny national origin-minority group 

children access to college preparatory courses on a basis directly related to the failure 

of the school system to inculcate English language skills. 

3. Any ability grouping or tracking system employed by the school system to deal with 

the special language skill needs of national origin-minority group children must be 

designed to meet such language skill needs as soon as possible and must not operate 

as an educational dead-end or permanent track. 

4. School districts have the responsibility to adequately notify national origin-minority 

group parents of school activities which are called to the attention of other parents. 

Such notice in order to be adequate may have to be provided in a language other than 

English. 

 

What was the Equal Educational Opportunities Act of 1974?  
Section 1703(f) of the EEOA requires state educational agencies (SEAs) and school districts to 

take action to overcome language barriers that impede English Learner (EL) students from 

participating equally in school districts’ educational programs. 

 

What was the Plyler v. Doe (1982) court case?  
 

Plyler v. Doe held that: 

 

A Texas statute which withholds from local school districts any state funds for the 

education of children who were not "legally admitted" into the United States, and which 

http://www.ed.gov/about/offices/list/ocr/qa-ell.html
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authorizes local school districts to deny enrollment to such children, violates the Equal 

Protection Clause of the Fourteenth Amendment. 

 

 

What was the Office of Civil Rights Title VI Policy Update (1991)? 

On September 27, 1991, the Office of Civil Rights issued a policy update to provide guidance 

regarding Lau compliance reviews to determine whether schools are complying with their 

obligation under the regulation implementing Title VI of the Civil Rights Act of 1964 to provide 

any alternative language programs necessary to ensure that national origin minority students with 

limited English proficiency (EL students) have meaningful access to the schools' programs. 
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Every Student Succeeds Act (ESSA) 
 

 

The following section contains information regarding the requirements for English Learner 

students as outlined in the Elementary and Secondary Education Act of 1965, reauthorized by the 

Every Student Success Act of 2015.  Detailed information about ESSA can be found at:  

http://www.ed.gov/policy/elsec/leg/esea02/beginning.html.  

 

Title I — Improving the Academic Achievement of the Disadvantaged 

The following section contains information on the Title I, Part A, requirements as they relate to 

EL students.  

 

Sec. 1111.  State Plans 
States must submit state plans to (United States Department of Education) USED that 

outline how the following requirements for EL students will be accomplished:  

● All EL students are held to the same challenging academic achievement standards as 

all students;  [(2)(b)(I)(B)] 

● All EL students must meet or exceed the annual measurable objectives set by the 

state;  [(2)(C)(v)(II)(dd)] 

● All EL students must take the same academic achievement assessments as all 

students;  [(3)(C)(i)] 

● All EL students are provided reasonable accommodations on academic achievement 

assessments;  [(3)(C)(ix)(III)] 

● All EL students’ academic achievement scores are disaggregated as a subgroup; and  

[(3)(C)(xiii)] 

● All EL students must participate in annual assessment of English proficiency that 

assesses oral language, reading, and writing skills in English;  [(7)] 

 

Sec. 1118.  Parental Involvement 
This section includes the provision describing involvement of parents of EL students in 

their children’s education: 

 

ACCESSIBILITY– In carrying out the parental involvement requirements of this part, 

local educational agencies and schools, to the extent practicable, shall provide full 

opportunities for the participation of parents with limited English proficiency, parents 

with disabilities, and parents of migratory children, including providing information and 

school reports required under Section 1111 in a format and, to the extent practicable, in a 

language such parents understand.  [(f)] 

 

 

Title III — Language Instruction for English Learners and Immigrant Students 
The following section contains information on the Title III, Part A, requirements as they relate to 

EL students.  

 

http://www.ed.gov/policy/elsec/leg/esea02/beginning.html
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Sec. 3102.  Purposes 

● to ensure that  English Learner (EL) students, including immigrant children and youth 

attain English proficiency and meet the same academic content and achievement 

standards as all students; 

● to develop, provide, and sustain high-quality language instructional programs; 

● to promote parental and community participation; 

● to hold states accountable for increases in English proficiency and core academic 

knowledge by EL students; and 

● to provide states with flexibility to implement language instructional programs. 

 

English Language Development (ELD) Standards 
 

Sec. 3113.  State and Specifically Qualified Plans 
States must submit state plans to USED that outline how the following requirements for 

ELD standards will be accomplished:   

● are derived from the four recognized domains of speaking, listening, reading, and 

writing; and 

● are aligned with achievement of the challenging state academic content and student 

academic achievement standards described in section 1111(b)(1).  [(b)(2)] 

 

Assessment of EL Students 
 

Sec. 3113.  State and Specifically Qualified Agency Plans 
States must submit state plans to USED that outline how the following requirements for 

school divisions will be accomplished:   

 

● comply with the requirements in Section 1111(b)(7) to annually assess in English 

children who have been in the United States for 3 or more consecutive years; 

[(b)(3)(C)]  

● annually assess the English proficiency of all English learner children participating in 

a program funded under this subpart, consistent with Section 1111(b)(7); [(b)(3)(D)] 

● meeting all annual measurable achievement objectives described in section 3122; and 

[(b)(5)(A)] 

● making adequate yearly progress for English learner children, as described in Section 

1111(b)(2)(B). [(b)(5)(B)] 

 

Sec. 3122.  Achievement Objectives and Accountability 
States must submit state plans to USED that outline how the following requirements for 

objectives and accountability will be accomplished:   

● annual increases in the number or percentage of children making progress in learning 

English; [(a)(3)(A)(i)] 

● at a minimum, annual increases in the number or percentage of children attaining 

English proficiency by the end of each school year; and [(a)(3)(A)(ii)] 

● making adequate yearly progress for English learner children. [(a)(3)(A)(iii)] 

 

Professional Development 
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Sec. 3115.  Subgrants to Eligible Entities 
School divisions must ensure that professional development offered to classroom 

 teachers, principals, administrators, and other school or community-based  

organization personnel is: 

● designed to improve the instruction and assessment of English learner children; 

[(c)(2)(A)] 

● designed to enhance the ability of such teachers to understand and use curricula, 

assessment measures, and instruction strategies for English learner children; 

[(c)(2)(B)] 

● based on scientifically based research; and [(c)(2)(C)]  

● of sufficient intensity and duration to have a positive and lasting impact on the 

teachers' performance in the classroom. [(c)(2)(D)] 

 

Parental Involvement 
 

Sec. 3302 Parental Notification 
This section includes the provisions for:  

● providing a language instruction educational program; [(a)] 

● informing the parent(s) of an English learner child identified for participation in, or 

participating in, such program; [(a)] 

● providing separate notification of failure to meet annual measurable achievement 

objectives; [(b)] 

● providing information to parents in an understandable and uniform format, and, to the 

extent practicable, in a language that the parent can understand; [(c)] 

● identifying a child for participation in a language instructional program and informing 

the parents within two weeks after placement in the program; and [(d)] 

● implementing an effective means of outreach to parents of English learner children. 

[(e)] 
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 How does MCPS Meet Federal and State Laws and Regulations? 
 

How does the state determine if a division is in compliance with state and federal 

requirements?  
To meet the requirements of ESSA, the Virginia Department of Education monitors divisions for 

compliance for Title I, Part A; Title I, Part D; Title III, Part A; and Title X, Part C, on a five-year 

cycle. 

 

The criteria used for the monitoring of Title I, Part A; Title I, Part D; Title III, Part A; and Title 

X, Part C address selected federal statutory requirements pursuant to the ESSA and Education 

Department General Administrative Regulations (EDGAR) 34 CFR 80.40 and 34 – Part 200, and 

Office of Management and Budget Circular/Cost Principles.  Selected requirements from Title 

IX, Part E, Subpart 2 – Other Provisions, that impact Title I schools and all schools have been 

included in monitoring.  In addition to federal requirements, the monitoring includes applicable 

policies established by the Virginia Board of Education relating to public school choice and 

supplemental educational services. 

 

Detailed information about federal program monitoring can be found at: 

http://www.doe.virginia.gov/VDOE/Instruction/title1/FederalProgramMonitoring.pdf 

 

How does MCPS meet the Title VI of the Civil Rights Act of 1964 Requirements of 

identification, screening and placement?  
 

Identification of EL students during the enrollment process  
Students enroll in their neighborhood school. To comply with the requirements of Title VI, EL 

students must be identified during the enrollment process.  As part of the enrollment process, all 

parents/guardians must fill out the home language survey (HLS) for every child enrolling.   

Families registering children are assisted in completing the documents and registration materials 

online or on-site, as needed.  Manassas City Public Schools uses the HLS results to determine the 

need for further English language development screening and possible English for Speakers of 

Other Languages (ESOL) services. If the family indicates a language other than English on the 

HLS, the enrolling school registrar notifies the ESOL lead teacher or the Department Chair of the 

need for screening via the Student Information System.  

 

Screening of possible EL students  
If the HLS indicates that English is not the dominant language in the home environment, MCPS 

will screen the student for English language development. ESOL teachers have two choices 

when screening for language proficiency: 

1. If the student has been enrolled in a Virginia public school, staff will contact the previous 

school for an ACCESS or WIDA Screener score and ELD level for placement in the 

MCPS ESOL Program.  Students that transfer in from a WIDA state (found on the WIDA 

web site: www.wida.us) will use their ACCESS or WIDA Screener score and WIDA 

level for placement in MCPS.   

OR 
2. If the student is newly arrived, or does not have an ELD level assigned by a Virginia 

school division or other WIDA state based on the ACCESS score or WIDA Screener, 

http://www.doe.virginia.gov/VDOE/Instruction/title1/FederalProgramMonitoring.pdf
http://www.wida.us/
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ESOL staff will screen the student using the World Class Instructional Design and 

Assessment (WIDA) WIDA Screener assessment or the Kindergarten MODEL.  The 

results of the entry assessment will be used to determine if the student qualifies for 

language instruction programs.  This screening must take place within 10 (ten) school 

days of student enrollment. Please check with the sending school to see if the student was 

screened with the WIDA Screener before leaving the school.  If so, ask that the WIDA 

Screener results be sent. VDOE requires the WIDA Screener to be giving only one time 

per calendar year.  If the sending school did not administer the WIDA Screener, then 

administer WIDA Screener to the newly enrolled student.   

 

Placement of EL students  
Students identified as needing ESOL services will be placed in language instruction program 

based on English language development level and grade.  ESOL students are placed at the grade 

level appropriate for their age.  Further information is found in sections 3 and 4 of this handbook.  

 

Providing Language Instruction Services 
To comply with the requirements of Title I and Title III, MCPS is: 

 

Providing high-quality language instruction educational programs that are based on 

scientifically-based research demonstrating the effectiveness of the programs in 

increasing   

(A) English proficiency; and 

(B) student academic achievement in the core academic subjects.  

[Sec. 3115(c)(1)(A)(B)] 

 

Further information on the language instructional services can be found in sections 3 and 4.  

 

Parental Notification 
Section 3302 of ESSA requires schools must notify parents of their child’s placement in an 

ESOL program (detailed below) within 30 days of the start of school, or two weeks of the child’s 

placement in the program.  

 

If a child transfers into MCPS from another Virginia school division, MCPS MUST send home 

the 30 day MCPS ESOL parent notification letter.  The letters are division and program specific, 

and contain detailed information on the ESOL program, graduation requirements, and 

instructional practices of MCPS.  

 

The chart on the following page details the identification, screening, placement, instruction and  

 

parental notification of ESOL students.  

 

 

 
MCPS Procedure for Identifying English Learners (EL)  
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Title VI of the Civil Rights Act of 1964 requires EL students be identified as part of the 

enrollment process for all students.  The MCPS enrollment process includes the following 

questions on the Home Language Survey to determine if English language development 

screening is applicable to determine the need for possible English as a Second Language 

services.   

 

1. What was the first language that this student spoke? 

2. Is there a language other than English spoken at home?  Which language(s)? 

3. Does the student speak or understand a language other than English? 

Yes  No 

Obtain an ACCESS or WIDA Screener 

score report from previous school.   

If not: 

administer the WIDA Screener or K 

MODEL English language 

development (ELD) screening 

assessment tool.  

 The student does not meet the criteria 

to be identified as English Learners 

(ELs).   

   

Does the WIDA Screener score 

indicate the student meets the 

eligibility criteria for English for 

Speakers of Other Languages 

program?    

 

 

No 
 

 

The student does not meet the criteria 

to be identified as English Learner 

(EL).   

Yes 
 

  

Determine the EL student’s 

instructional needs and place in an 

appropriate ESOL instructional 

program.  

  

   

Notify the EL student’s parents within 

30 days after the beginning of the 

school year, or within two weeks of 

the child’s placement within a 

program, regardless if they came from 

another VA school division.    

Enter student information into Student 

Information Management System, 

assign a caseload manager, add the 

student to the caseload roster, and 

begin servicing the student.  

  

Does the Home Language Survey indicate the student’s primary language is a 
language other than English or that English is not the dominate language in the 
household? 
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How does MCPS meet Sec. 1118 and Sec. 3302: Parental Notification requirements?  
Title I requires that a school division must implement programs, activities, and procedures for 

the involvement of parents including developing a written parent involvement policy, soliciting 

parental input, providing timely information to parents, and building capacity for parental 

involvement. 

 

Title III requires that MCPS must inform parents of a child identified for participation in a 

language instruction educational program supported by Title III no later than 30 calendar days 

after the beginning of the school year. For students who enroll mid-year, notification must take 

place within two weeks of enrollment.  The parent notification letters must be sent to all students 

identified as EL on an annual basis.  If a child transfers into MCPS from another Virginia school 

division, MCPS MUST send home the MCPS ESOL parent notification letter.  The letters are 

division and program specific, and contain detailed information on the ESOL program, 

graduation requirements, and instructional practices in MCPS. Students who are identified as 

levels 1-4 are considered EL and their parents/guardians must receive a notification letter. The 

parent notification must include information about students as outlined below: 

1. The reasons for identifying their child as being limited English proficient and for placing 

their child in a language instruction educational program for EL students.  

2. The child’s level of English language development, including how the level was 

assessed and the status of the child’s academic achievement.  

3. The method of instruction that will be used in the program, including a description of 

other alternative programs.  

4. How the program will meet the educational strengths and needs of the student.  

5. How the program will help the child learn English and meet academic achievement 

standards.  

6. The program exit requirements, including the expected rate of transition, and the 

expected rate of graduation from secondary school.  

7. How the program will meet the objectives of an individualized education program for a 

child with a disability.  

8. Their rights, including written guidance that: (A) specifies the right that parents have to 

have their child immediately removed from a language instruction educational program 

upon their request; (B) describes the options that parents have to decline to enroll their 

child in such program or to choose another program or method of instruction, if 

available; and (C) assists parents in selecting among various programs and methods of 

instruction, if more than one program or method is offered. [Sec. 3302] (See Appendices 

C and D) 

 

The letter must be provided in an understandable and uniform format and, to the extent 

practicable, in a language that the parent can understand.   
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Refused Services/Opt Out students 
Section 3302 of ESSA provides parents of EL students to refuse ESOL services or opt students 

out of the ESOL program.  Parents are notified of the right through the 30-day ESSA parent 

notification letter.  Parents who wish to opt their EL student out of the ESOL program must meet 

in person with the ESOL caseload manager, who will explain the benefits of the student 

remaining in the ESOL program.  If the parent still wishes their student to opt out of the 

program, the parent must meet with the principal/designee to sign the refused services letter.  

The parent/guardian must sign the letter every year.  Schools must contact RF parents/guardians 

and have a new letter signed by Sept 30 of each year.   
 

Students who have met exit criteria DO NOT need a RF letter 
 

The administrator/designee must review the following information with the parent before the 

letter is signed: 

● Review the current ACCESS score and discuss the student’s progress or lack of progress 

in learning English  

● The student will still participate in the ACCESS ELD assessment in the spring until the 

child meets exit requirements; 

● The student will still be classified as EL/ESOL in the student information system and in 

state reporting; 

● The student will placed on a caseload and their academic progress monitored; 

● The student may be re-enrolled into the ESOL program with parental permission;  

● The student is still allowed EL exemptions and accommodations on state assessments 

and; 

● The parent must opt out of ESOL services each year by signing the letter. 

The original letter must be placed in the ESOL student’s academic record file in the blue ESOL 

section.  Give the parent a copy of the letter for their files.  

Snapshot of the RF letter (see appendix for larger copy)  
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Question and Answer on Opt/out students 
 

1.  How do I deliver instruction to an opt/out student? 
Opt/out students will receive instruction from the general education teacher and can qualify for 

additional supports, such as Title I reading, etc.  The general education teachers should be aware 

of the language needs of the student and adjust instruction accordingly.  

 

2. Are opt/out refused services students monitored? 
Yes, all RF students are monitored every quarter by the ESOL teacher.  The ESOL teacher will 

consult with the gen ed/core content teachers to determine academic progress and if the parent 

should be contacted for referral back to ESOL support.  

Monitoring for students who have refused ESOL services 
 

Students who are listed as a state code 2, eligible for ESOL services, but have refused ESOL 

services, must be monitoring 4 times a year to determine their academic progress, and if their 

refusal of ESOL services may need to be reevaluated.  

 

Monitoring of RF students will be done on the caseload document.   

  
 

Fill in student demographic information - name, grade, and ELD level.  Enter the date the student 

was monitored.  This must be done four times a year.  Insert a row under the student’s name for 

each monitoring date. 
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Staff consulted – list any staff members you spoke with during the monitoring process.  

Examples include grade level/core content teachers, interventionists who may be working with 

the student, other ESOL teachers, etc. 

 

Data Reviewed – list all data reviewed.  This can include PALS scores, PS-AA and SGA scores, 

i-Ready universal screeners, classroom assessments, grades, etc.  

 

Comments – make specific comments on the student’s academic achievement.  Note if there are 

issues related to language, and what will be done to address the language issues. Note if the 

parent needs to be contacted and informed of language issues.  

3. What tests to Opt/out students take? 
Opt/out students are required to participate in the ACCESS for ELs ELD assessment in the 

spring until they meet exit requirements. Opt/out students also participate in grade level and end 

of course state assessments in the spring unless they are eligible for any EL exemptions. 

 

4. Can they still have accommodations on the SOLs? 
Opt/out students are allowed EL exemptions and accommodations on state assessments. 

 

5. What if I notice an opt/out student is struggling due to language? 
If an opt/out student is struggling due to his/her language, the student may be re-enrolled into the 

ESOL program with parental permission.  
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How does MCPS meet Sec. 1111 and Sec. 3113 and 3122:  English Language Development 

Standards? 
On March 19, 2008, the Virginia Board of Education adopted the World-Class Instructional and 

Design (WIDA®) Consortium English Language Development (ELD) Standards for the state.  

Further information on MCPS’ implementation of the WIDA standards can be found in the 

instruction section of the handbook.  

 

How does MCPS meet Sec. 1111 and Sec. 3113, 3116, and 3121:  English Language  

Development Assessment?  
On September 26, 2007, the Virginia Board of Education approved Assessing Comprehension 

and Communication in English State-to-State for English Learners (ACCESS for ELs®) as the 

state-approved English Language Development (ELD) assessment.    

 

How does MCPS meet section 3121(a) (4) – monitoring students for two years after they 

exit?  
Section 3121(a) (4) requires a description of the progress made by children in meeting 

challenging State academic content and student academic achievement standards for each of the 

2 years after such children are no longer receiving services under this part. 

Monitoring of ELs is required for two years after a student exits an ESOL/bilingual program. 

 

How does MCPS meet Sec. 3122: Annual Measurable Achievement Objectives 

requirements?  
Section 3112 (a) (1) of ESSA requires that states shall develop Annual Measurable Achievement 

Objectives (AMAOs) for EL students that relate to the development and attainment of English 

proficiency while meeting challenging state academic content and student academic achievement 

standards as required by Section 1111 (b) (1).   

 

MCPS will meet the following three AMAOs:  

 

AMAO 1 reflects the annual increase in the number or percentage of EL students making progress 

in learning English. [(a)(3)(A)(i)]   

 

AMAO 2 reflects the annual increase in the number or percentage of EL students attaining 

proficiency by the end of each school year. [(a)(3)(A)(ii)]   

 

AMAO 3 reflects the Adequate Yearly Progress (AYP) of EL students in reading and 

mathematics.  [(a)(3)(A)(iii)]  AYP in Virginia is calculated by using the EL students’ 

performance results on the Standards of Learning (SOL) assessments. 

 

How does MCPS meet the Teacher/Student Ratio?  
The Code of Virginia, Standards of Quality (SOQ), provide that: 

In addition to the positions supported by basic aid and those in support of regular school 

year programs of prevention, intervention, and remediation, state funding, pursuant to the 

appropriation act, shall be provided to support 17 full-time equivalent instructional 

positions for each 1,000 students identified as having limited English proficiency. 

[COV § 22.1-253.13:2 (F)] MCPS staffs ESOL positions based on the SOQs. 
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Section 4 

Information on the MCPS ESOL Program 
 

In addition to meeting all state and federal requirements relating to ELs, MCPS has implemented 

specific division-wide requirements. This section will cover program requirements, including 

registration, service requirements for ESOL students, paperwork and documentation for all 

ESOL students, roles and responsibilities of case managers, ESOL lead teacher, and Student 

Information Management System information.     

 

Proficiency Levels  

VA English Language 
Development Levels based 

on ACCESS score 

(Still considered EL and  

eligible for ESOL services) 

AYP/Monitor purposes only 

(Exited ESOL services,  

not eligible for ESOL services) 

 

Fully English Proficient 

(FEP) 

(No longer considered EL 

for AYP purposes) 

Levels 1, 2, 3, and 4 

 

 

Level 6, year 1 and year 2  

 

FEP status in the student 

information system. 

Students are reclassified as 

FEP after completing the 2 

year of monitoring at 6Y1 

and 2.   

 

Exit requirements for reclassification as non-EL, fully English proficient: ACCESS overall score 

of 4.4 or higher.  Students who meet this criterion are moved to ELD level 6 and do not receive 

ESOL services.  Six year 1 and 2 count as calendar years. A six year 1 remains a six year 1 for a 

calendar year before being moved to six year 2.  

  

English Language Development Levels 
Additionally, EL students must be assessed each spring within the four language domains of 

listening, speaking, reading, and writing. Virginia uses the WIDA ACCESS 

English Language Development Test to fulfill this requirement and to assign students a level of 

1-6. These levels are in accordance with federal guidelines, and results of the ACCESS test are 

included in the division Annual Measurable Achievement Objectives. 
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The following chart shows the six proficiency levels. 

 

6 - Reaching ● specialized or technical language reflective of the content areas at 

grade level 

● a variety of sentence lengths of varying linguistic complexity in 

extended oral or written discourse as required by the specified grade 

level 

● oral or written communication in English comparable to proficient 

English peers 

5 - Bridging ● specialized or technical language of the content areas 

● a variety of sentence lengths of varying linguistic complexity in 

extended oral or written discourse, including stories, essays or reports 

● oral or written language approaching comparability to that of 

proficient English peers when presented with grade level material 

 

4 - 

Expanding 
 

● specific and some technical language of the content areas 

● a variety of sentence lengths of varying linguistic complexity in oral 

discourse or multiple, related sentences or paragraphs 

● oral or written language with minimal phonological, syntactic or 

semantic errors that do not impede the overall meaning of the 

communication when presented with oral or written connected 

discourse with sensory, graphic or interactive support 

3 - 

Developing 

● general and some specific language of the content areas 

● expanded sentences in oral interaction or written paragraphs 

● oral or written language with phonological, syntactic or semantic 

errors that may impede the communication, but retain much of its 

meaning, when presented with oral or written, narrative or expository 

descriptions with sensory, graphic or interactive support 

2 -  Emerging ● general language related to the content areas 

● phrases or short sentences 

● oral or written language with phonological, syntactic, or semantic 

errors that often impede the meaning of the communication when 

presented with one to multiple-step commands, directions, questions, 

or a series of statements with sensory, graphic or interactive support 

1 - Entering ● pictorial or graphic representation of the language of the content areas 

● words, phrases or chunks of language when presented with one-step 

commands, directions, WH-words (who, what, etc.), choice or yes/no 

questions, or statements with sensory, graphic or interactive support 

 
WIDA Consortium (2007). Performance Definitions, 2009 Edition, Madison, Wisconsin: Board of Regents of the 
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How do ESOL students get an ELD Level? 
 

Students are assigned an English language development (ELD) level with the WIDA ACCESS 

for ELs.  The annual language proficiency assessment adopted by the Commonwealth of 

Virginia, ACCESS for ELs, stands for Assessing Comprehension and Communication in English 

State-to-State for English Learners.  It is a secure large-scale English language development 

assessment given to Kindergarten through 12th graders who have been identified as English 

learners (ELs).  It is given annually in WIDA Consortium member states to monitor students’ 

progress in acquiring academic English. 

 

ACCESS for ELs test items are written from the model performance indicators of WIDA’s five 

English Language Development standards.  The ACCESS for ELs measures the following types 

of language that students are exposed to in an academic setting:  

● Social & Instructional Language 

● Language of Language Arts 

● Language of Mathematics 

● Language of Science 

● Language of Social Studies 

 

Scores and proficiency levels are reported in three ways: as raw scores, scale scores, and English 

language development (ELD) levels. These scores are reported for each of the four language 

domains (listening, speaking, reading and writing) and in several composites.  This breaks down 

as the following reported scores: 

● Listening 

● Speaking 

● Reading  

● Writing 

● Oral Language (Listening 50%, Speaking 50%)    

● Literacy (Reading 50%, Writing 50%) 

● Comprehension (Listening 30%, Reading 70%)   

● Overall (Listening 15%, Speaking 15%, Reading 35%, Writing 35%)   

        

Five different ACCESS for ELs score reports are provided to districts: 

● Parent/Guardian Report 

● Teacher Report  

● Student Roster Report 

● School Frequency Report 

● District Frequency Report 

 

The following section will review the ACCESS for ELs teacher reports, how this information is 

used to establish the English language development level of a student, how to interpret score 

information by domain and composite, and how to use this information to inform instructional 

practice.  More detailed information regarding interpretation of ACCESS for ELs teacher score 

reports can be located in the WIDA ACCESS for ELs Interpretive Guide for Score Reports at 

http://wida.us/assessment/ACCESS.  

http://wida.us/assessment/ACCESS
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Demographic Information 
The Teacher Report for ACCESS for ELs contains data for one student.  Demographic 

information about the student is listed as well as the test tier given to the student; A (Beginning), 

B (Intermediate), or C (advanced).  Also listed in this section is the student’s grade level and 

grade level cluster (K, 1, 2, 3, 4-5, 6-8, or 9-12) of the test that was administered.  

 

                                                                                                                                         

 
 

Student’s Level of English Proficiency by Language Domains 
 

The four language domains are the basis for determining all ACCESS for ELs scores.  In the left-

hand column, the independent scores for each language domain (Listening, Speaking, Reading, 

and Writing) are followed by different combinations of these scores to formulate Oral Language 

(Listening and Speaking), Literacy (Reading and Writing), Comprehension (Listening and 

Reading), and the Overall Score (Composite) of all four language domains.  The three adjacent 

columns to each of these entries provide scale scores, confidence bands around scale scores, and 

the scale score conversion to ELD levels.  Assignment of ELD level is based on the Overall 

Score also known as the Composite Score, which is found in the right-hand column titled 

Proficiency Level (Possible 1.0-6.0). Exit criteria established by the Virginia Department of 

Education calls for a score of 4.4 or higher Overall Score.     

 
 

Based on the information presented in the Student’s Level of English Development by Language 

Domains , this student would be identified as an ELD (English Language Development) level 3 

because his or her Overall Score (Composite) is a 3.8.  This last column also lists the student’s 

English Language Development level by language domain.  To inform instruction, the ESOL 

specialist working collaboratively with the General Education Teacher would evaluate which 
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domain to target in order to facilitate language acquisition pertaining to that language domain.  

This information would be used in order to collaboratively write the English Learner Individual 

Instruction Plan (ELIIP) for this student.  The ELD level by language domain in conjunction 

with the student’s performance by WIDA ELD Standards helps to narrow the language 

instructional focus so as to target particular areas for growth.  

  

Student’s Performance by WIDA English Language Development Standards 
 

This section of the teacher report provides standards-referenced information for ELs in grades 1-

12.  Raw scores are used to indicate the number of items representative of specific ELD 

standards for which the student received full credit for a particular tier and grade level cluster of 

the test. 

  

 
 

Comprehension (Listening and Reading) 
This table shows the number of items the student answered correctly and the total number of 

items by language proficiency standard.  For more information regarding the Comprehension 

subsection of ACCESS for ELs, refer to the ACCESS for ELs Interpretive Guide for Score 

Reports. 

 

Speaking Tasks 
Speaking is administered individually and immediately scored by an educator certified to 

administer the subsection.  This table indicates the number of items in which the student has met 

or exceeded expectations for a given level of English language development.  For more 

information refer to the ACCESS for ELs Interpretive Guide for Score Reports.   © 2011 The Board 

of Regents of the University of Wisconsin System, on behalf of the WIDA Consortium  
Writing Tasks 
Administration of the writing subsection of ACCESS for ELs is conducted via small groups.  

This subsection is individually scored by DRC.  There are three writing tasks for all grade-level 

clusters and tiers.  The only exceptions are the Writing Tests in grade level cluster 1-2 tier A 

which has four tasks and kindergarten which has a different format.  For more information on the 
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Writing subsection of the ACCESS for ELs refer to the ACCESS for ELs Interpretive Guide for 

Score reports. 

 

Description of Proficiency Levels 
This section of the ACCESS for ELs Teacher Report lists the Continuum of Second Language 

Acquisition and briefly describes expected performance pertaining to the progression of second 

language development from 1, Entering, to 6, Reaching.  For more information regarding WIDA 

English Language Development Levels refer to www.wida.us. 

 

 

The Kindergarten ACCESS for ELs 
 

The K-ACCESS for ELs is an English language development assessment that is individually 

administered and adaptive.  Reading and Writing items allow students to demonstrate pre-

literacy skills that many kindergarten students are still in the process of acquiring.   

 

The Teacher Report for the Kindergarten ACCESS for ELs has two interpretive proficiency level 

scores: one for instructional purposes and one for accountability purposes. The instructional 

proficiency levels are based on interpretations of the PreK-K standards and take into account pre-

literacy skills.   Instructional proficiency levels only appear on the Teacher Report and are to be 

used to inform instruction pertaining to English language development.  Kindergartners may 

score up to 6.0 for all domains and composite scores.  Using the instructional level information 

collaboratively, the ESOL and General Education teachers formulate language learning goals for 

the student’s English Learner Individual Instruction Plan (ELIIP).  For more information 

pertaining to the Kindergarten ACCESS for ELs teacher reports refer to the ACCESS for ELs 

Interpretive Guide for Score reports. 

 

 

 

 

http://www.wida.us/
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 The CAN DO Descriptors outline what students at each of the five development levels have 

shown they can do in the four language domains on the WIDA ACCESS test. 
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WIDA has also developed Performance definitions for productive and expressive language  
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Help – I need to know the levels of my students in my class.   
The division expectation is that ESOL teachers will share ESOL levels with teachers they work 

with in the classroom and of the ESOL students on their caseloads.   

 

How to pull ESOL student lists from PowerSchool 
 

DOJ requires that every classroom/core content teacher know the levels of the ESOL students in 

their classroom.  While this information can be found in PowerSchool, it is difficult to access 

through PowerTeacher.  However, every teacher in the division can pull an up to date list of their 

ESOL students whenever they need to. Just follow these steps in PowerSchool:  

 

1. Log in to PowerTeacher https://ps.mcpsva.org/teachers/pw.html 
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Grade Level Placement - Recommended Grade Placement by Age 
Students should be placed at grade-level as indicated by age.  However, adjustments may be 

made based on evaluation of prior academic records, exact date of birth, and other school 

readiness factors.  The table below displays the age and grade-level placement for students 

younger than 14 years of age.  High school students are placed at grade levels consistent with the 

MCPS promotion policy.  

 

Recommended Grade Placement by Age 

Age by September 30 Grade 

4 PreKindergarten 

5 Kindergarten 

6 Grade 1 

7 Grade 2 

8 Grade 3 

9 Grade 4 

10 Grade 5 

11 Grade 6 

12 Grade 7 

13 Grade 8 
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 Required Service Minutes 
 

Each ESOL student is assigned a minimum number of minutes for ESOL service according to 

grade level and proficiency level.  The following chart outlines the required minutes of direct 

ESOL services a student must receive.  Direct services are defined as an ESOL teacher providing 

direct ESOL instruction to ESOL students.  This can be done in several types of ESOL program 

models (defined in section 4) such as a newcomer class, pull out, or content mainstreaming.  

Additional interventions, such as PALS, i-Ready, Title I, DO NOT count as direct services and 

MAY NOT be counted towards the minimum minute requirement.  Minimum service minutes 

must be recorded on the caseload roster.  

 

Grade 

Level 

Cluster 

Level 1 Level 2 Level 3 Level 4 Level 5 

Kindergarten 150 min/wk 150 min/wk 150 min/wk 150 min/wk 150 min/wk 

 

Grades 1-4 225 min/wk 200 min/wk 200 min/wk 200 min/wk 150 min/wk 

 

Grades 5-8  300 min/wk 225 min/wk 200 min/wk 200 min/wk 150 min/wk 

 

Grades 9-12  300 min/wk 225 min/wk 200 min/wk 200 min/wk 150 min/wk 

 

 

 

Required minutes of service question and answers 
 

1. Why do we have required minutes of service? 
As part of the Department of Justice settlement agreement, MCPS must provide adequate and 

appropriate ESOL services to all ELs with ELD levels 1 through 4. Each ESOL student is 

assigned a minimum number of minutes for ESOL service according to grade level and 

proficiency level. Opt/out students do not have to meet the required minutes of service.  

 

2. How do I make sure my ESOL students are getting the required minutes of service? 
Each ESOL student is assigned to an ESOL caseload manager who is to ensure that all ESOL 

students (on his/her caseload) are getting their required minutes of services.  The caseload 

manager will assign minutes to best meet the instructional needs of the ESOL student.  

 

3.  What happens if the ESOL teacher is not providing the required minutes of service? 
In addition to the caseload manager responsibilities, the Lead ESOL teacher’s additional 

responsibility is to ensure that all ESOL students receive their required minutes of services. If the 

lead teacher notices that one of the caseload managers is not providing the required minutes to an 

ESOL student, she/he is to have a meeting with the student’s caseload manager and remind them 

about their responsibilities as a caseload manager. If the same issue arises again the lead teacher 

should ask for help from the building administrators.  
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What are the ESOL Instructional Plans? 
 

The ESOL instructional plan is split into two parts.  The upper portion provides a list of 

strategies and accommodations that may be used to support English Learners in the classroom.  

The classroom/core content teacher AND the ESOL teacher will work together to select the 

accommodations that will best meet the language needs of each student.  These should be 

checked off on the form and used to support the student across all content areas. 

 

The bottom portion of the Instructional Plan documents two or more learning goals each 

semester for each ESOL student levels 1-4, state service code 1.  Learning goals must be 

academic in nature and supported by assessment data.  They should be based on ACCESS 

spring scores, Can-Do descriptors for the WIDA level, performance model indicators, SOL 

content, and the academic needs of the student.  Caseload managers and classroom/content 

teachers should work together to select a subject area (language arts, math, etc.) and a language 

domain (listening, speaking, reading or writing) for each goal.  The goals should also include an 

appropriate scaffold to help the student meet the goal.  Each goal must contain a language 

function (verb), sample topic (combination of the MPI topic or SOL), and a support (graphic 

organizer, small group, etc.).  

 

For example, a language arts goal for a 2nd grade EL who is at WIDA level 3 for reading could 

be: Sequence a series of phrases or short sentences to retell a story using specific vocabulary 

such as first, then, and next with a partner and a graphic organizer.  This goal aligns with 

Virginia SOL 2.8 for English and with WIDA ELD standard 2 for the language of language arts, 

grades 1-2.  It includes the scaffold of working with a partner and using a graphic organizer. 

 

At the bottom of the instructional plan, there is an area for notes.  If included, notes should be 

positive and related to the learning goals or document the progress a student has made towards 

meeting the goals.  

 

ESOL case managers are responsible for working with and sharing the learning goals with the 

ESOL student’s classroom/content area teacher(s) and other available teachers/specialists (gym, 

SPED, etc.) that may work with the student each semester. The lead teacher is responsible for 

ensuring all learning goals are completed by the end of each semester.  A sample ESOL 

instructional plan can be found in the appendix.      

 

For the 2018-2019 school year, the learning goals will be done via the computer.  MCPS has 

developed a “type-able” Word document.  Caseload managers will fill in information on the 

computer with the classroom/core content teacher, and then both “sign” the learning plans.  They 

save the learning plans to the shared drive for all teachers in the school to access.  It is a division 

expectation that all staff will know where the learning plans are and how to access them.   
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Sample Instructional Plan (see appendix for larger copy) 
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Question and Answer about EL Instructional Plans 
 

1. Do I have to write them myself? 
The ESOL instructional plan documents contain two or more learning goals for each ESOL 

student each semester, levels 1-4.  The learning plan is completed by the student’s caseload 

manager and classroom/core content teachers.  The classroom/core content teacher AND the 

ESOL teacher will meet to discuss the appropriate classroom accommodations and strategies that 

will best meet the language needs of the student.    

 

2.  What do I base the instructional goals on? 
Classroom/core content teachers and ESOL teacher then determine two learning goals per 

semester. The learning goals are based on the ACCESS spring scores, Can-Do descriptors for the 

WIDA level, performance model indicators, SOL content, and the academic needs of the student.  

Learning goals must be academic in nature and supported by assessment data. 
 

3. Where can I find more information about writing goals? 
The section on score reports provides excellent information on identifying instructional needs of 

students based on the ACCESS score report.  
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Overview of the service delivery types used in MCPS 
 

Instruction for ESOL Students in MCPS 
 

Once a student has been identified as needing screening through the Home Language Survey, 

screened for language proficiency, and assigned an ELD level, he/she are placed in an 

instructional program.   

 

What is the approach to ESOL in MCPS? 
 

MCPS uses a content-based EL approach (Crandall, 

http://www.cal.org/resources/digest/cranda01.html) in the elementary, intermediate, middle and 

high school with certain service delivery types.  Content-based ESOL is an approach to teaching 

ESOL which makes use of instructional materials, learning tasks, and classroom techniques from 

academic content areas as the vehicle for developing language, content, and cognitive skills.  

English is used as the medium of instruction. MCPS refers to this as content mainstreaming.  

 

What service delivery models do we use to serve students in MCPS? 
 

All direct ESOL service must be provided by an ESOL certified teacher. 
ESOL services consist of direct language development instruction delivered by a certified ESOL 

teacher.  The amount of instructional time depends on the grade level and proficiency score of 

the ESOL student.  Ancillary materials may be used as appropriate to enhance language 

acquisition. The following service delivery types are used in the elementary school.  

 

Targeted small group instruction/pull-out ESOL:  In an ESOL pull-out model, students 

divide their time between ESOL instruction and classroom/core instruction.   Students are 

“pulled out” of general education instruction classes to receive instruction in English.  Usually 

EL students are taught in a separate small group setting consisting of only EL students.  Pull-out 

classes may be composed of students from one language group or from different language 

backgrounds, and students may be grouped by grade-level or proficiency level.  English 

instruction is adapted to students’ proficiency levels and language needs. 

 

Pull out services 
Additional ESOL staffing was added to schools to provide additional time for level 1 and 2 

students, and possibly up to a level 3.5.  The division expectation is that these students will 

receive small group instruction in language acquisition in addition to the content mainstreaming 

ESOL service.  The goal for the ESOL program is to have all students reach a 4.0 or higher after 

3 years of intensive English language instruction.  

 

 

 

 

 

 

 

http://www.cal.org/resources/digest/cranda01.html
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Pull Out Services 
 

Level 1 and 2 students in elementary schools must receive pull out ESOL services. Although 

there is no hard and fast rule on when and how to pull out, here are several suggestions: 

● Level 1 and 2 students may be pulled out during language arts time to receive intensive 

language instruction 

● Level 1 and 2 students may be pulled during science or social studies to reinforce the 

content being taught, front load the information, and work on language acquisition via the 

content area. 

● Level 1 and 2 students may be pulled out during intervention/enrichment time for 

language support  

● Level 1 and 2 students may be pulled for up to 30 minutes in addition to the content 

mainstreaming support during the day, depending on schedule and staffing 

● Pull out groups should consist of no more than 12 students to one ESOL teacher 

● Pull out groups can cross grade levels or proficiency levels.  For example, you may pull 

all grade 1 and 2 level ones together or all level 1 and 2 second graders together.  

● Other factors to take into consideration when pulling out – location/setting for pull out 

service, consistency of the pull out service, schedule, staffing, needs of the students, and 

materials  

 

How is pull out different that targeted small group instruction? 
 

Targeted small group instruction can take place within a classroom, for example, a guided 

reading group done within the grade level class, leading a center during a rotation, or pulling a 

small group to the back of the classroom to review material, or front load/pre-teach information.  

Generally, these small groups happen on occasion, not every day.  It is the division expectation 

for ESOL teachers working with a classroom teacher and providing ESOL service minutes in the 

classroom, that there should be joint planning and delivery of instruction.  Simply “being in the 

classroom” does not count towards meeting service minutes. If an ESOL teacher provides some 

targeted small group instruction, they must ensure that ALL students in the class receive the 

required minutes of service for the day/week.  This may mean they increase their time in the 

classroom or rotate through guided reading groups to ensure all ESOL students get their required 

minutes of service.  

 

Inclusion/Co-teaching: In this model, ESOL teachers push into a grade level or core content 

classrooms to support content instruction.  ESOL teachers support the academic content being 

taught within a language framework by reinforcing academic vocabulary, using strategies 

specific to ESOL instruction, modifying and adapting materials, instruction, and curriculum 

based on individual student language needs, etc.  It is a division level expectation that ESOL 

teachers in a content mainstreaming situation plan and modify instruction with the 

classroom/core area teachers.  Simply being in the classroom with the ESOL students does not 

count as direct ESOL service.  The ESOL teacher must be actively planning and teaching along 

with the classroom/core content teacher.  

 

Resource:  In an ESOL resource class, ESOL students receive support in the content areas, as 

well as instruction on the nuances of the language.  (OHS only)  
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Level 1 and 2 class: In an ESOL level 1 and 2 class, ESOL students new to the country receive 

ESOL services from an ESOL teacher in a self-contained classroom. They receive intensive 

ESOL instruction in their ESOL level 1 and 2 class, and ESOL support in their content class.  

Mayfield must provide support in content areas, and Metz must provide support for math (and 

could do additional content areas as well.)  

 

 

General Education Content Course: In this model, an ESOL teacher who is dually endorsed in 

a content area and ESOL is providing content area instruction for students.  This model is used in 

grades 7-12.  Or, a content area teacher who is also certified in ESOL is providing the instruction 

to ESOL students.  
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Question and Answer on Service Delivery Types 
 

1.  Which service delivery type will be used at my school? 
MCPS uses a content-based EL approach (Crandall, 

http://www.cal.org/resources/digest/cranda01.html) in the elementary, intermediate, middle and 

high school with certain service delivery types.  Content-based ESOL is an approach to teaching 

ESOL which makes use of instructional materials, learning tasks, and classroom techniques from 

academic content areas as the vehicle for developing language, content, and cognitive skills.  

English is used as the medium of instruction.  Elementary ESOL services consist of direct 

language development instruction delivered by a certified ESOL teacher.  Intermediate ESOL 

services consist of direct language development instruction delivered by an ESOL teacher.  

Middle school ESOL services consist of several service delivery options dependent on language 

level.  Lower level ESOL students are in a Newcomer program while higher level ESOL students 

receive ESOL support in a variety of ways.  High school ESOL services consist of level 1 and 2 

classes for newcomers and beginning level students, sheltered ESOL English, science, social 

studies and math classes, and resource classes.  The amount of instructional time depends on the 

grade level and proficiency score of the ESOL student.   

 

Administration and the ESOL team will work to choose the best service delivery method that 

meets the needs of the students and covers the required minimum service minutes.  

 

2.  What if the service delivery type is not working? 
If the general ed. teacher realizes that the service delivery type is not working for an ESOL 

student, the general ed. teacher should have a meeting with the student’s caseload manager and 

decide together the best possible service delivery model for that student. 

 

3.  Can we still do pull out/targeted small group instruction?  
If the general ed. teacher believes that pull out targeted instruction would be the most beneficial 

for certain ESOL students, the content mainstream ESOL teacher can pull these students out 

occasionally. However, our district overall goal is to create classes where general ed. and ESOL 

students both learn in the mainstream classes. In addition, minimum service minutes must be 

meet on a weekly basis.  Some schools may choose to do small group targeted instruction for 

students than need to extra support.  

 

 

 

 

 

 

 

 

 

 

 

 

 

http://www.cal.org/resources/digest/cranda01.html
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Co-teaching and Collaboration 
 

 
 

Success of the English learner will be obtained when teachers learn how to address the student’s 

needs in the classroom.  In a collaborative or co-teaching setting, the ESOL teacher “pushes 

into” the general education classroom to collaborate with the teacher. Ideally, co-teaching 

involves two credentialed professionals who are partners in the instruction of the lesson. One 

professional is a classroom or subject area teacher and the other is a certified ESOL teacher. 

They have equal responsibilities for planning instruction and there are a variety of ways this 

instruction is delivered.  Co-teaching lowers the teacher-to-student ratio and combines talents to 

provide comprehensive instruction for all of the students in the room. With this approach, the 

teacher is not expecting the ESOL teacher to “fix” the student first.  The success of the English 

learner can be maximized through scaffolding instruction and differentiating assessments.   

Language acquisition is a complex process that takes time and practice.  It takes 7 to 10 years for 

a language learner to gain the academic language as that of their peers.   

 

Collaboration between the mainstream teacher and the ESOL teacher is crucial to the success of 

the language learner.   The ESOL teacher and the content teacher should collaborate on planning 

for lessons together to determine the depth and type of understanding expected before 

developing a unit plan.   

 

Scaffolding instruction during a unit may include providing the student with a partially 

completed graphic organizer for a reading selection instead of expecting the student to complete 

on their own.  Using materials in their own native language may be used to compare to the 

English texts for previewing information.   

 

When students are provided multiple opportunities to make meaning of the content and utilize 

the academic language in other contexts, they will not internalize the information.  The mantra 

“teaching doesn’t cause learning, learning causes learning” applies to second language learners. 

What is the best way to reach students so they will learn the content?  Make connections to what 

they have already learned or experienced before applying new knowledge.  Teachers can use 

cooperative learning strategies before beginning a new unit.   
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Source:   Lewis-Moreno, B (June 2007) Shared Responsibility:  Achieving Success with English 

Learners. Phi Delta Kappan. 

 

What Co-Teaching is: 

● providing a second teacher in the classroom to meet the needs of ALL students in an 

integrated environment 

● both teachers are equally responsible for the learning of all students in the classroom. 

● two or more professionals jointly delivering instruction  

● is based on equality  

● requires a shared goal 

● includes shared responsibility 

● includes shared accountability for outcomes 

● reduces stigma attached by pull-out programs 

● meets the individual needs of students  

 

What Co-Teaching is not: 

● Co-teaching is not having “an extra set of hands in the classroom” 

● It is not one person teaching while the other person roams around the room providing 

assistance to students who need help 

● It is not an arrangement where one person will teach on Monday and the other on 

Tuesday 

● It is not a convenient means for busy educators to get out-of-class responsibilities 

completed  
http://bghsprofessionaldevelopment.wikispaces.com/Co-Teaching+SPED+Classes  

 

 
 

 

 

 

http://bghsprofessionaldevelopment.wikispaces.com/Co-Teaching+SPED+Classes
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Honigsfeld and Dove (2010) Co-teaching Models Aligned with the 

MCPS ESOL Program 
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Why do we co-teach? 
 

 

 

 

 

 

 

 

 

 

 

 

 

 
 
 
 
 
 
 
 

"The feeling of reaching every student on a 
daily basis is incredible. With co-teaching, 
teachers have the time to make personal 
contact with each student, each day. 
Students feel important, and therefore 
want to do their best."  Kara Mills 

 

 

It’s great when the 
students don’t know who 
the ESOL teacher is.  They 
just know they have two 
people there to help. Two 
people drive the 
instruction. Jeb Mann 

 

Co-teaching is like 
getting the best of 
both worlds.  Each 
teacher had expertise 
in different areas and 
by combining our 
skills; this made our 
instruction stronger 
thus we were more 
effective in meeting 
the student’s needs. 
Wendi Wenzel  

 

Co-teaching allows no 
student question to go 
unanswered. Justin 
Salony 

 

Having 2 teachers in the classroom doubles 
everything!!  Doubles the fun, learning, 
creativity, communication, instruction, and 
most importantly, the relationships built with 
each student! Jennifer Roberson 
 

The ESOL teacher is 
involved in the day to day 
curriculum. They get to 
know the students. Robyn 
Robertson 

 

The general education teacher 
picks up ESOL strategies and the 
ESOL teacher picks up teaching 
strategies.  It makes you more 
self aware and a better teacher. 
Cindy Fitz and Christy Lilly  
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Final word – what the experts say about co-teaching… 
 

These children do not profit from being taken away 
from the rich language of reading or writing 
workshops in order to work on discreet out of 
context skills.  It is a terrible mistake for an English 
learner to practice in a hall with an EL teacher 
using flash cards containing colors or seasons 
while his or her classmates tell and write stories, 
make explanations, describe, question, reminisce, 
revise, amplify, clarify, and reach for words to 
convey meaning. 
 

Lucy Calkins 
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ESOL Students who also qualify for Special Education 
 

Special Education: Special education is a specifically designed instructional plan, provided at 

no cost to parents, that addresses the unique needs of a child with a disability. Manassas City 

Public Schools offers a free and appropriate education to all children ages 2 through 21 residing 

in Manassas City who are identified as a student with a disability and require special education 

services. Students referred for possible special education services are evaluated using the most 

current evaluative materials and procedures while remaining sensitive to any cultural or racial 

issues. All identified students have an individualized education program (IEP) based upon their 

unique needs. These services are provided in the least restrictive environment; in a challenging 

yet comfortable setting. In accordance with the Individuals with Disabilities Education Act 

(IDEA), the least restrictive environment requires that wherever possible, students with 

disabilities be educated with students who do not have disabilities, unless education in regular 

classes with the use of supplementary aids and services cannot be achieved. 

 

P.L. 105-17 The Individuals with Disabilities Education Act, (1997) (IDEA) guarantees a free 

and appropriate education to all students with disabilities.  There are sections of the law that 

pertain to language minority students that are listed below: 

 

● Establishing nondiscriminatory evaluation procedures appropriate for use with culturally 

and linguistically diverse students. 

● Testing in the native (dominant) language unless it is clearly not feasible to do so. 

● Ensuring that the eligibility determination is not due to limited English proficiency. 

● Developing an IEP for each culturally and linguistically diverse (CLD) student that 

reflects his or her needs. 

● Providing oral and written information to parents in their native language to facilitate 

informed parental involvement in the special education identification, assessment, 

eligibility and service delivery process. 

 

Exclusionary Clause (IDEA, 614 (b)(5))  
In making the determination of eligibility, a child shall not be determined to be a child with a 

disability if the determinant factor for such determination is lack of instruction in reading or 

math or lack of English proficiency  

 

What is non-negotiable when it comes to ESOL/SPED students? 
 

1. EL students must receive ESOL and special education services jointly – one service does 

not trump another service.  
o MCPS shall not be required to provide direct ESOL services for SPED ELs who, 

on account of their disabilities, are unable to benefit from such services. 

o The determination that a SPED EL is unable to benefit from direct ESOL services 

shall be made by a school-based team familiar with the student and which 

includes at least one individual certified in special education and one individual 

certified in ESOL/Caseload manager. 

o If this determination is made, MCPS shall document the basis for this 

determination and the student shall receive indirect/consult ESOL services. 
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2. When an EL student is presented for child study, IEPs, re-evals, etc., the ESOL caseload 

manager MUST be present to ensure the language acquisition process is accounted for 

during the special education process.   
The ESOL teacher is there to provide information on the student and their progress in learning 

English. If the caseload manager cannot attend, another ESOL teacher must attend in his/her 

place.  The caseload manager must provide a write up on the student’s progress in learning 

English and any other information that may be useful during the child study process. 

 

● What happens if the child study chair is not inviting ESOL staff to the child study, 

IEP meetings, etc.? 
o The ESOL teacher must notify the administration as soon as possible.  The 

Director of ESOL and Special Education must also be notified.  If the meeting 

was convened without ESOL representation, the meeting may need to be re-

convened.  The child study chair or person responsible for planning the meetings 

and inviting participants will be required to attend re-training with the directors of 

SPED and ESOL to ensure they understand their responsibility as the child study 

chair and the federal requirements relating to SPED and ESOL. 

  

● What happens if the ESOL teacher is invited, but does not come to the child study, 

IEP meeting, etc.?  
o The child study chair must notify the administration as soon as possible.  The 

Director of ESOL and Special Education must also be notified.  If the meeting 

was convened without ESOL representation, the meeting may need to be re-

convened.  The ESOL teacher will be required to attend re-training with the 

directors of SPED and ESOL to ensure they understand their responsibility as the 

caseload manager and the federal requirements relating to SPED and ESOL. 

 

● Are subs provided to ESOL teachers in order for them to attend child study/IEP 

meetings? 
o This is a school based decision depending on when the child study/IEP meetings 

are held.  If the ESOL teacher will be pulled from providing direct ESOL service 

minutes, then they should have a substitute to cover their service minutes. 

o  

● What does the ESOL teacher need to bring to the meeting?  What are they 

responsible for? 
o The ESOL caseload manager should be prepared to discuss the student’s 

ACCESS scores, where the child is on the language acquisition continuum, how 

the child’s language acquisition is similar or different that another ESOL 

students’, and any other information that may help the committee decide next 

steps. The ESOL teacher is responsible for completing the Dually Identified 

Service Plan (DISP) and ensuring all signatures are on the form.    

 

3.  EL students MAY BE referred to child study at any time, regardless of English language 

development level or length of time enrolled in MCPS.  (What does this mean?  The child 
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study committee cannot refuse to hear an ESOL case because the child is a level 1 student, or has 

been enrolled in MCPS for a short amount of time).  

o MCPS shall evaluate ELs in their native language or other mode of 

communication and in the form most likely to yield accurate information on what 

the child knows and can do academically, developmentally, and functionally, 

unless it is clearly not feasible to do so.   

 

4.  Parents of ESOL students or EL parents must have an interpreter if they indicated they 

want to receive oral communication in another language on the Home Language Survey. 
The home language is found in PowerSchool as well.  

 

● What happens if there is not an interpreter and the parent needs one? 
o The Child Study chair may not continue to meeting until there is a school based 

interpreter at the meeting.  

 

● What if the parent brings their own interpreter?  Do we still have to provide one 

from the school system? 
o Yes, the school division must provide an interpreter that has received training 

from MCPS on interpreting, translating SPED terms, etc.  A family member may 

not be communicating the information accurately and appropriately.  

 

● What if the parent indicated they did not need an interpreter?  Do we still need one? 
o It is recommended that you have one on hand to assist the parent.  English special 

education terms may be unfamiliar to the parent and they may need assistance.  

 

● What if the ESOL teacher speaks the parent’s language?  Can they interpret? 
o The caseload manager is there to advocate for the ESOL student and provide 

information on their language acquisition progress.  They cannot do both – 

interpreter and provide information.   

o If an ESOL teacher is going to be the interpreter, that must be their sole role 

during the child study, IEP, etc. meeting.   

▪ If the caseload manager is going to interpret, then another ESOL teacher 

must attend to advocate for the ESOL student and provide information.  

● What happens if we have a language that we do not have an interpreter for?  What 

do we do? 
o There are several options: 

▪ Contact an individual on the division interpreter list 

▪ Contact the director of SPED or ESOL for interpreters outside of the 

division 

▪ Use Language Line for the low incident language  
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IMPORTANT – FOR FURTHER INFORMATION ON DUALLY 

IDENTIFIED STUDENTS, PLEASE REFER TO THE 

HANDBOOK ON IDENTIFYING AND WORKING WITH 

DUALLY IDENTIFIED STUDENTS  
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How Dually Identified ESOL/SPED students are identified and provided ESOL Service 
 

DISP Form  
For each ESOL student found eligible for SPED services, a team consisting of an administrator, 

ESOL teacher, SPED teacher, and the classroom teacher, if applicable, must meet to determine if 

direct or indirect ESOL services are appropriate.  This team will meet after the IEP has been 

written, and the ESOL teacher will bring the Dually Identified Service Plan (DISP) form to the 

meeting.  The team will determine if indirect or direct ESOL services are the most appropriate, 

and then sign off on the form.  The original DISP form must be placed in the student’s academic 

record under the SPED section, and a copy placed in the blue ESOL section.  Copies of all DISP 

forms will be sent to the ESOL Director at the end of the year.  DISP forms will also be reviewed 

on a quarterly basis during the ESOL spot check visits.  

 

A DISP form must be completed if the student is classified as Speech or Language Impairment 

(SPED code 9).  The division expectation is that all Speech and Language students will receive 

direct ESOL services.  A 504 plan provides accommodations to students; it does not count or 

determine SPED services.  Therefore, a DISP does not need to be filled out on any 504 plan 

student.  In certain circumstances, if an “other health impairment” (Code - OHI 10) disability is 

selected, and the health impairment results in SPED services, a DISP needs to be filled out.   

 

 At the beginning of each school year, the service minutes must be updated on the current DISP 

form to reflect the new WIDA level.  This is done by crossing out the old ELD level, 

handwriting the new one in.  Then the minutes or service are crossed out and hand written in and 

initialed by the caseload manager.  The date on the DISP should also be updated. A new DISP 

form must be completed when the IEP is updated.  These updates can include updates to whether 

the student will receive direct or indirect services. 

 

A copy of the form, instructions, and a Q and A document is provided in the appendix. 

 

Snapshot of the DISP form (see appendix for larger copy) 
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Indirect Service 
For dually identified students who are receiving indirect ESOL services, the ESOL teacher who 

has the dually identified student on his / her caseload must meet with the SPED teacher once a 

month for consultative services.  These meetings must last a minimum of 30 minutes.  The 30 

minute requirement does not have to be met at one meeting, but could be a series of 10 minute 

meetings throughout the month.   The ESOL teacher MUST document the meetings on the 

ESOL/SPED shared drive.  Information needed for documentation include: student name, date 

met, and topics discussed.  Important Note: It is the joint responsibility of the SPED and ESOL 

caseload manager to meet monthly.  Each caseload manager should be responsible for reaching 

out to the other to meet once a month.  
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Question and Answer on Dually Identified Students  
 

1.  What is my role in the referral process for ESOL students?  
When an obvious disabling condition is present, teachers should consult with the special 

education administrator to avoid any unnecessary delay in making a referral for evaluation or 

providing appropriate services. Consultation with an ESOL professional is highly recommended. 

These professionals can provide information on differences between the student’s first language 

and English language to include dialect, pronunciation, grammatical structures, and social 

constructs. 

 

2.   Who does the referrals? 
The referrals for suspected disability may come from: student’s screening or any teachers or 

persons that suspect a disability.  

 

3.  Do I fill out the DISP form? 
For each ESOL student found eligible for SPED services, a team consisting of an administrator, 

ESOL teacher, SPED teacher, and the classroom teacher, if applicable, must meet to determine if 

direct or indirect ESOL services are appropriate.  This team will meet after the IEP has been 

written and the ESOL teacher will bring the Dually Identified Service Plan (DISP) form to the 

meeting and fill it out.  The team will determine if indirect or direct ESOL services are the most 

appropriate, and then sign off on the form.   

It is the responsibility of the ESOL teacher to bring the DISP form to the meeting and insure it is 

completed.  

 

4. Where can I find more information on dually identified students? 
Talk with your child study chair.  The Virginia DOE also has a handbook that provides detailed 

information: 

http://www.doe.virginia.gov/instruction/esl/standards_resources/resources/handbook_educators.p

df  

 

 

 

http://www.doe.virginia.gov/instruction/esl/standards_resources/resources/handbook_educators.pdf
http://www.doe.virginia.gov/instruction/esl/standards_resources/resources/handbook_educators.pdf
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Gifted and Talented 
Services for gifted/talented students are available in kindergarten through grade twelve in each 

city school.  The Manassas City Public Schools program for gifted/talented students has been 

designed to offer differentiated curriculum and instruction to meet their needs for significantly 

advanced acceleration in one or more content areas in a continuous and sequential manner. 

 

Identification of gifted and talented English learners 
General screening is in place for all kindergarten through grade two students.  The Primary GT 

Resource Specialist designs and presents lessons presented in each kindergarten, first, and 

second grade classroom to ALL students.  Lessons encourage students to display to critical and 

creative thinking skills, to demonstrate advanced reasoning and to allow the resource specialist 

and teacher to identify characteristics and behaviors of gifted learners.  

 

In February each second grade student is given the Naglieri Non-Verbal Aptitude Test (NNAT2) 

online.  That measure has been determined to recognize potential in the spatial and quantitative 

reasoning as well as problem solving skills.   Based on scores from the NNAT2 and the 

cumulative observations from the Primary GT Resource Specialist and classroom teachers, a 

portion of the second grade student population is formally referred for eligibility and will move 

through the complete review.  By school, the top ten percent of ethnic group and the EL 

population is brought forward to form the initial DOORS pool.  All parents of those students are 

invited to a presentation, given in English and Spanish to explain the eligibility process and to 

get their signed permissions to evaluate.  A regulation in the Regulations Governing Educational 

Services for Gifted Student (2008) requires written permission of a parent before a student may 

be evaluated for these services. 

 

As new students are screened for English language development, beginning in 2014-2015, newly 

enrolled students, grades three through eight who are found eligible for EL services, will then be 

given the NNAT 2 as part of their initial screening.  Grade two new enrollees entering the 

division after the February testing will also be given the NNAT2 as part of their initial screening.  

The ESOL teacher will refer specific students to their building level ITTS who will administer 

the computer based NNAT2.  The ITTS has five days to complete the testing after being 

informed by the ESOL teacher. 

 

The ITTS will report the test completion to the ESOL teacher.  Any ESOL student scoring at or 

above the 85% percentile will be reported to the Director for Testing and Enrichment Programs 

for further evaluation and consideration for entrance into the GT program grades 3-8. Those 

students will become part of the next available GT eligibility cycle and pending written parent 

permission, they will be fully evaluated for GT services.  For students in grades 7-12, the GT, 

honors and/or AP classes are self-selected, meaning students choose to enroll in the classes, and 

are not placed there.  

 

Gifted information is located on the ESOL page, but is not entered by the ESOL teacher. 
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Section 4 
Virginia Standards of Learning 

 
The Standards of Learning (SOL) describe the Commonwealth's expectations for student 

learning and achievement in grades K-12 in English, mathematics, science, history/social 

science, technology, the fine arts, foreign language, health and physical education, and driver 

education. 

 

The Standards of Learning provide a framework for instructional programs designed to raise the 

academic achievement of all students in Virginia and are an important part of Virginia’s efforts 

to provide challenging educational programs in the public schools. 

 

The Standards of Learning set reasonable targets and expectations for what teachers need to 

teach and students need to learn. The standards are not intended to encompass the entire 

curriculum for a given grade level or course or to prescribe how the content should be taught; the 

standards are to be incorporated into a broader, locally designed curriculum. Teachers are 

encouraged to go beyond the standards and select instructional strategies and assessment 

methods appropriate for their students. 

 

Further information on the SOLs can be found here: 

http://www.doe.virginia.gov/testing/sol/standards_docs/index.shtml.   

 

 

http://www.doe.virginia.gov/testing/sol/standards_docs/index.shtml
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English Language Development Standards 
 

 
On March 19, 2008, the Virginia Board of Education adopted the English language development 

(ELD) standards developed by the World-Class Instructional Design and Assessment (WIDA®) 

Consortium as the statewide ELD standards for the Commonwealth of Virginia.  Manassas City 

Public Schools uses the WIDA ELD Standards as a basis for providing services to ELs.   

 

The WIDA® Consortium has developed the following English language development (ELD) 

standards for EL students in PreK-12: 

 

● English Language Development Standard 1: English learners communicate for Social and 

Instructional purposes within the school setting; 

● English Language Development Standard 2: English learners communicate information, 

ideas, and concepts necessary for academic success in the content of Language Arts; 

● English Language Development Standard 3: English learners communicate information, 

ideas, and concepts necessary for academic success in the content of Mathematics; 

● English Language Development Standard 4: English learners communicate information, 

ideas, and concepts necessary for academic success in the content of Science; and  

● English Language Development Standard 5: English learners communicate information, 

ideas, and concepts necessary for academic success in the content of Social Studies. 

 

It is important to note that the standards address language proficiency, not content knowledge; 

the language of math, for example, not the math/computation itself.  The five ELD standards are 

identical for the Formative and Summative Frameworks.  They reflect the social and academic 

language expectations of ELs in grades PreK-12 attending schools in the United States. 

The WIDA® ELD levels show the progression of language learning and development from 1, 

entering the process, to 6, reaching the end of the continuum. The language development levels 

represent what an EL student should know and be able to do at each level within each language 

domain (listening, speaking, reading, and writing). The development levels also include:  

 

● linguistic complexity: the amount and quality of speech or writing for a given situation;  

● vocabulary usage: the specificity of words or phrases for a given context; and  

● language control: the comprehensibility of the communication based on the amount and 

types of errors.  

 

 

 

The WIDA ELD Standards address the Continuum of language Acquisition 
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Language Domains 
Within each of the proficiency levels, the WIDA® ELD standards also include the four language 

domains as follows: 

 

● Listening:  process, understand, interpret, and evaluate spoken language in a variety of 

situations; 

● Speaking:  engage in oral communication in a variety of situations for a variety of 

purposes and audiences; 

● Reading:  process, understand, interpret, and evaluate written language, symbols and text 

with understanding and fluency; and 

● Writing:  engage in written communication in a variety of situations for a variety of 

purposes and audiences. 

 

Grade Level Clusters 
 

The WIDA ELD standards are broken out by the following grade level clusters: 

● PreK− K 

● Grades 1− 2 

● Grades 3− 5 

● Grades 6− 8 

● Grades 9− 12 
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Model Performance Indicators (MPIs) 
A model performance indicator (MPI) is a single cell within the WIDA® ELD standards’ 

matrices that describes a specific level of English language development for a language domain. 

An MPI is the smallest unit of a topical strand and appears in two different formats, formative 

and summative.   

 

Within each grade cluster and domain, there are MPIs for each language proficiency level. Both 

formative and summative MPIs focus on the same example topic from a content area reflected in 

the standard, forming a “strand” that illustrates the language development continuum. Each MPI 

contains three elements: a language function (e.g., describe, justify), an example topic (e.g., 

weather, human populations), and a form of support (e.g., pictures or illustrations, working in 

small groups). 
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Elements of a Model Performance Indicator 
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1.  Where can I find more information on the WIDA Standards?   
 

Detailed information about the WIDA ELD Standards can be found at:  http://www.wida.us. 

To support the implementation of the WIDA ELD standards in Virginia, the following 

documents are available for instructional and training purposes: 

  

● Instructional videos that provide an introduction to the WIDA standards and mini lessons 

based on specific language functions can be found on the DOE ESOL site: 

http://www.doe.virginia.gov/instruction/esl/standards_resources/index.shtml  

 

 

MCPS implementation of the WIDA ELD Standards 
 

Division expectations are that ESOL and grade level/core content area teachers are using the 

WIDA ELD standards as part of their lesson planning.  The crosswalk documents should guide 

the alignment of SOLs and the WIDA ELD standards during planning.  

 

http://www.wida.us/
http://www.doe.virginia.gov/instruction/esl/standards_resources/index.shtml
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ESOL Instruction 
(Some parts adapted from the Virginia Department of Education Guide: English:  Strategies for 

Teaching Limited English Proficient (LEP) Students 

A Supplemental Resource Guide to the K-12 English Standards of Learning Enhanced Scope and 

Sequence, 2006 and from Harrisonburg City School’s Understanding, Supporting, and Reaching 

English Learners”) 

 

 

 
 

Outlined below are five key elements of an effective language learning environment. Use of 

these strategies can assist all students in accessing the content material. 

 

1) Comprehensible input—Teachers can make their language more comprehensible by 

modifying their speech by avoiding colloquialisms and speaking clearly, adjusting teaching 

materials, adding redundancy and context, and scaffolding information within lessons. 

 

2) Reduced anxiety level—A student’s emotions play a pivotal role in assisting or interfering 

with learning a second language. Teachers can assist students by creating a comfortable 

environment that encourages participation and risk taking without fear of feeling embarrassed or 

foolish (Collier, 1995; Krashen, 1981; Krashen & Terrell, 1983). 

 

3) Contextual clues—Visual support makes language more comprehensible. For example, a 

grammar lesson using manipulatives may be more understandable than an explanation of the 

grammar rule. Even social language is more comprehensible when context is added. For 

example, understanding a face-to-face conversation in which facial expressions and gestures are 

used is easier than understanding a telephone conversation when context clues are nonexistent 

(Cummins, 1981). 

 

4) Verbal interaction—Students need opportunities to work together to solve problems and use 

English for meaningful purposes. They need to give and receive information and complete 

authentic tasks. 

 

5) Active participation—Lessons that encourage active involvement motivate EL students, 

engage them in the learning process, and help them remember content more easily. 
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What does comprehensible input look like? 
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Content-area classes can be particularly challenging to EL students for a variety of reasons. 

While EL students are learning English, they must also learn the unique concepts and issues of 

their content areas. Content-area knowledge consists of three components: linguistic knowledge, 

conceptual knowledge, and procedural knowledge. 

 

1. Linguistic Knowledge: EL students must develop the linguistic knowledge pertinent to each 

content area. Science and social studies textbooks present information in expository discourse. 

The structures of these texts are complex and cognitively-demanding with little contextual 

information. For example, science textbooks use many passive voice structures and cause/effect 

constructions. Many social studies textbooks assume a certain amount of background knowledge 

when presenting new topics of study. 

 

Acquiring new vocabulary for content areas can be overwhelming for all students, not only EL 

students, as they move into higher grade levels. EL students need to become aware of certain 

words that may have specialized meanings in different content areas. For example, EL students 

need to realize that the term branches has different meanings in science and in social studies and 

that tree and plane have unique meanings in mathematics. 

 

2. Conceptual Knowledge: EL students must develop the conceptual knowledge of each content 

area. This learning is best accomplished when the teacher finds ways to build on previous 

knowledge. For example, some EL students may come with some background information in 

mathematics. However, they may not be able to articulate the mathematical processes in English. 

In such cases, the EL student does not need to re-learn the concept, but must learn the English 

words to talk about the concept. In addition, EL students in social studies classes may arrive with 

a rich understanding of their own country’s geography and history. This conceptual knowledge 

can be the basis for expanding the EL student’s learning to other related topics and themes. To 

help EL students succeed in content areas, teachers need to connect previous knowledge and 

experience to new concepts.  EL students may come to science and social studies classes with 

misconceptions from home or from previous schooling experiences. EL students may never have 

studied world history and certainly not Virginia history. If concepts are new to the EL students, it 

is helpful for the content teacher to make the instruction concrete, visual, collaborative, and 

hands-on. 

 

3. Procedural Knowledge: EL students must develop an understanding of the procedural 

knowledge related to each content area. In mathematics, commas are used instead of decimal 

points in some cultures. For example, 7.5 is written as 7,5.  Similarly, in science classes, EL 

students may need to become familiar with activities that help them understand scientific 

concepts. They may have to learn how to explore scientific phenomena, gather and organize 

data, and follow directions for hands-on experiences - all practices are part of the preparation of 

learning the scientific method. 

 

In social studies, EL students may not have had extensive exposure to expository writing, which 

commonly demands higher-level thinking skills.  Many social studies texts, in addition to 

assuming previous conceptual knowledge, also assume understanding of embedded clauses, 

reduced clauses as modifiers, complex passive voice forms, and past perfect tenses. 

Teachers of EL students can assist the students by: 
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● Being aware of cultural differences so they can understand academic behaviors and 

performance in content-area classes. 

● Explicitly teaching EL students the class expectations about taking notes, writing in 

notebooks, completing homework assignments, completing class projects, working in 

groups, and studying for quizzes and tests. 

● Presenting class activities during which EL students receive input from English-speaking 

peers and have opportunities to manipulate the new vocabulary and concepts in 

meaningful ways. 

 

Teachers should be aware of the stages of language acquisition, and what students can do at 

these levels.  The following chart provides a breakdown of student and teacher expectations. 
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Language teaching approaches and methods 
 

Many language teaching approaches and methods have been developed over the years. 

Approaches are general ways of teaching that are based on theories. Methods are more specific 

instructional or system designs based on theories. This section outlines some approaches and 

methods that are commonly used (often in combination with one another) in modern-day 

language teaching.  

 

Cooperative Language Learning  

This approach emphasizes cooperation over competition, the development of critical thinking 

skills, and language learning through social interaction and can be used in many different 

teaching scenarios (reading or writing classes, grammar classes, content classes, etc.). Students 

work together in groups and activities require that students depend on each other and that they all 

contribute to the completion of tasks. Teamwork is essential in this approach and teachers play a 

role more similar to facilitator or consultant than director; students are expected to work together 

to complete tasks with the teacher serving as a resource.  

 

Content-based Instruction  

In this approach, the learning of language happens at the same time as the learning of content 

material. This makes it possible for English learners (ELs) to learn the same subjects that their 

native speaker peers are learning and, in this way, helps to keep ELs from falling behind in their 

academic subjects during the time that they are learning English. The focus on content gives a 

clear purpose for language learning that is motivating for students. The goal of content-based 

instruction is to empower students to become independent learners of academic subject matter 

and to scaffold language acquisition.  

 

Task-based Language Teaching  

Task-based language teaching uses the completion of tasks as the means for language learning. 

Similar to the Natural Approach, language is viewed as a way to share meaning. In the task-

based approach, learners work in groups to carry out numerous tasks that serve a purpose either 

in real life or in the classroom setting, thus facilitating learner motivation. The curriculum is 

organized according to these tasks rather than according to grammar or some other factor. 

Through group work, students must communicate and negotiate with each other, thus creating 

numerous opportunities for language practice.  

 

TPR (Total Physical Response)  

This method is based on grammar-based theories of language and it is most often used to teach 

basic communication to beginning level students. Instruction takes place via commands given to 

students (e.g., “Sit down. Stand up. Take out your backpack. Open your book.”) The teacher first 

models these activities while saying the commands, repeating phrases and actions until students 

master the language associated with them. Students are eventually expected to respond to new 

commands that represent combinations of previously learned material (e.g., “Open your 

backpack.”) and to take turns in giving commands. However, reading and writing are not 

typically taught with this method.  
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Multiple Intelligences  

This philosophy emphasizes the idea that intelligence is exhibited in different ways and that 

people have various ways of learning according to their own intellectual strengths. Howard 

Gardner, a professor at Harvard University, has developed a list of eight types of intelligence:  

 

● linguistic (the ability to use language well)  

● logical/mathematical (the ability to use numbers and rational thinking well)  

● spatial (the ability to see the world in terms of shapes and relationships of space)  

● musical (the ability to use and perform music well)  

● bodily/kinesthetic (the ability to move well)  

● interpersonal (the ability to have strong relationships with others)  

● intrapersonal (the ability to know yourself and use your strengths well)  

● naturalist (the ability to relate well to nature)  

 

The idea is that teachers must assist students in understanding their intellectual strengths and 

then provide students with opportunities to use their strengths in learning school subjects.  
(Source: Fairbairn, 2004)  

 
 

Instructional Strategies for Literacy Teaching 
 

The Every Student Succeeds Act of 2015 enumerates the “Essential Components of Reading 

Instruction” in Section 1208(3)(A-E)(ESSA, 2015). These five elements are defined in the U.S. 

Department of Education’s website entitled “A Guide to Reading Tips for Parents” (U.S. 

Department of Education, n.d., slides 17-18) as follows:  

● Phonemic awareness - Recognizing and using individual sounds to create words  

● Phonics - Understanding the relationship between written letters and spoken sounds  

● Reading fluency - Developing the ability to read a text accurately and quickly  

● Vocabulary development - Learning the meaning and pronunciation of words  

● Reading comprehension strategies - Acquiring strategies to understand, remember 

and communicate what is read  

 

A number of methods can be used to incorporate these five essential elements of reading 

instruction into classroom lessons. Below is a non-exhaustive list of such methods.  

The following ideas come from Dr. Socorro Herrera’s Classroom Strategies for the English 

Learner: A Practical Guide for Accelerating Language and Literacy Development (Herrera, 

2001).  
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Teaching Pre-reading Skills through Daily Routines  

Welcome and Roll Call – Ask students to list words (e.g., names of classmates and family 

members) that begin with a certain letter. Two teams can compete to come up with the 

most words.  

Calendar and Weather – Use other languages in discussing these topics and point out 

similarities between words in different languages (focusing on sounds).  

 

Alphabet Chart Work  

Use alphabet charts from the students’ first languages and English side by side. Focus on 

similarities and differences between ELs’ first languages and English. Talk about which letters 

have the same sounds, similar sounds, and different sounds. Students can bring objects from 

home that can be utilized during these lessons (focusing on the sounds found in the names of the 

objects).  

 

Whole Language  

The whole language teaching approach focuses on maintaining language in its “whole” state 

rather than breaking it down into individual words, letters, or sounds. The idea is that once 

language is broken apart, it no longer is language. Teachers using this method strive to teach 

authentic language (rather than simplified language) in a natural, purpose-driven way that allows 

individualization based on learner interests and needs. Students are able to choose the books they 

read and can do so together with other students. Likewise, writing can be collaborative and is a 

process of discovery that focuses on creating meaningful text for a real audience.  

 

Unless otherwise noted, the following information has been adapted from McCarrier, Fountas, & 

Pinnell, 2000.  

 

Interactive Read Aloud  

This type of reading aloud is distinctive in that it is interactive; the teacher carries on a 

conversation with students about the book as s/he reads and shows it to them. Students can 

participate in the reading process by making predictions throughout the story, sharing their own 

ideas about the book, and asking questions. As students become familiar with texts, they can 

even read along with the teacher. Interactive read alouds can help children to build their 

phonemic awareness, phonics knowledge, vocabulary development, and reading comprehension 

strategies, thus addressing three of the five “Essential Components of Reading Instruction.”  

Dr. Socorro Herrera discusses the following ways that ELs benefit from Interactive Read-Alouds 

(Herrera, 2001, p. 63):  

 

● Phonemic/phonological awareness is developed as students’ concepts of letter-sound 

relationships are clarified and reinforced during the discussion of the story.  

● Concepts of print are developed as students watch the teacher turn pages and point to 

individual words.  

● Vocabulary development takes place as students make sense of new words via 

illustrations and group discussion of the text.  

● Background knowledge is incorporated during discussion, allowing students to 

connect with stories.  
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● Reading strategies such as comprehension monitoring, checking for understanding, 

and summarizing are modeled by the teacher.  

 

Shared Reading  

A “big book” of an interesting text with simple language is used for shared reading instruction. 

The large print enables students to become familiar with concepts of print and helps them begin 

to feel like they are reading. Texts are reread a number of times for various purposes (to talk 

about vocabulary words, to discuss punctuation, to practice expressive reading, etc.). As in 

interactive reading aloud, the teacher does the bulk of the reading. Shared reading lessons can 

incorporate all five of the “Essential Components of Reading Instruction.”  

 

Shared-to-Guided Reading  

This method was conceptualized by Knox & Amador-Watson (2000) in their Rigby RISE 

(Responsive Instruction for Success in English) training materials. It is a way to “bridge the gap” 

between Shared Reading and Guided Reading for ELs with lower levels of English proficiency 

(Stages 1 and 2). After the teacher reads the text in the style of Shared Reading, s/he invites the 

students to participate in subsequent readings using echo reading and/or choral reading. After 

practicing reading the text, students can then read along with the teacher in their own small 

books. Shared-to-Guided Reading lessons can include all of the “Essential Components of 

Reading Instruction.”  

 

Interactive Guided Reading  

This strategy is outlined by Dr. Socorro Herrera in her ENLITE (Enhancing Native Language 

Integration to English) Program (2001, pp. 65-66). It is similar to “Shared-to-Guided Reading” in 

that it represents specific tailoring of interactive and guided reading to meet the needs of ELs. 

There are four aspects of an interactive guided reading lesson:  

 

● Previewing – The teacher uses the students’ first languages to present important 

vocabulary and ideas prior to reading. (The assistance of paraeducators, parents, or 

others can facilitate this process if the teacher is monolingual.)  

● Scaffolding – The teacher supports student learning through modeling reading, asking 

questions, and giving feedback to students throughout the reading of the text.  

● Providing comprehensible input – The teacher ensures that students are able to 

understand the text by providing additional support as needed (repeating words, 

reading slowly, etc.).  

● Sheltering instruction – Simplified language and plenty of visual aids assist learners 

in learning new concepts.  

 

During an Interactive Guided Reading lesson, teachers are able to build phonemic awareness, 

understanding of letter-sound relationships and concepts of print, automaticity (ability to quickly 

recognize words), vocabulary, and reading comprehension skills (comprehension monitoring, 

making connections, and use of graphic organizers) while making use of students’ background 

knowledge.  
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Guided Reading  

In Guided Reading, children with similar ability levels work with the teacher to build their 

reading strategies. Rather than read the text aloud to children, the teacher allows them to read 

their individual copies at their own pace, providing support when needed. In selecting texts, 

teachers are encouraged to choose books that are interesting for students and that are of 

“medium” difficulty for students; the goal is to enhance students’ reading strategies and this is 

not supported by texts that are too easy or too difficult. Of the five “Essential Components,” 

Guided Reading lessons will likely address phonics, vocabulary development, reading fluency, 

and reading comprehension strategies.  

Herrera (2001, p. 64) outlines how the following can be incorporated into Guided Reading:  

 

● Phonemic/phonological awareness (through discussion of letter sound relationships, 

word patterns, etc.)  

● Background knowledge (through connecting the text with the child’s experiential 

knowledge)  

● Reading strategies (through assisting students in the reading process)  

 

Buddy Reading  

In Buddy Reading, students work with a partner to read books that have been previously read in 

class. Students need not read the same book; they can simply engage in peer teaching as the need 

arises. It is recommended that Buddy Reading be used during Guided Reading time for those 

students who are not working directly with the teacher. Buddy Reading could potentially engage 

learners in all five of the “Essential Components of Reading Instruction.”  

 

Independent Reading  

It is recommended that students have a chance each day to read books of their own choosing. 

These books may be from a collection of those previously studied in class, though students could 

also use this time to investigate new books. Although this reading activity is does not require 

direct instruction by the teacher, the “Essential Components” are not forgotten; Independent 

Reading can give students practice with phonics, reading fluency, and reading comprehension 

strategies.  

 
 

 

 

Language Experience/Modeled Writing  

This writing method allows students to “write” texts by using the teacher as a scribe. During 

these lessons, teachers model how to write as their students dictate the text. Discussion of 

various text features can also be incorporated into the lesson. If the text is of appropriate 

difficulty level, it can be revisited during a subsequent reading lesson.  
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Shared Writing  

Shared Writing is similar to Language Experience/Modeled Writing in that the teacher writes the 

text for the children. However, in Shared Writing, the lesson focuses more on the process of 

writing (planning, organizing, etc.). The teacher guides students in the construction of a text that 

is often based on reading or a theme covered in a previous lesson and makes use of language that 

is carefully selected. In Shared Writing, the goal is to produce a text that students can read.  

 

Interactive Writing  

The Interactive Writing process is similar to Shared Writing in that it is a group activity that 

begins with planning, but Interactive Writing gives students a greater role in constructing the 

text; the teacher allows individual students to go to the front and compose sections of text. Each 

time a student writes, the teacher creates an instructional moment with a critical learning 

objective (letter-sound relationships/spelling, punctuation, etc.).  

Dr. Socorro Herrera describes Interactive Writing as a process that is borne out discussion of 

quality literature (Herrera, 2001, p. 112). Through reading and discussing the story a number of 

times, students become familiar enough with the text to respond to it through the Interactive 

Writing process.  

Following is an example of a week-long Interactive Writing process based on a single text 

(Herrera, 2001, p. 114):  

 

● Day One Connect letters to sounds using key vocabulary.  

● Day Two Write words and short phrases using key vocabulary. 

● Day Three Write short sentences using key vocabulary.  

● Day Four Write focusing on characters and plot.  

● Day Five Write a full paragraph. You can use graphic organizers at this point.  

 

During these group activities, students work with teacher in a collaborative fashion to construct a 

single text which can become a class “big book.” Teachers can address the conventions of 

writing during the construction of the group’s text.  

 

Guided Writing  

Guided Writing is similar to Guided Reading in that students work in small groups on individual 

texts with the teacher providing support as needed. Knox & Amador-Watson (2000) suggested 

Guided Writing as a means to bridging the gap between Shared Writing and Independent 

Writing.  

 

Independent Writing  

Independent Writing typically begins with a short lesson for the class and then transitions to a 

writer’s workshop setting, with the entire class working on individual texts and the teacher 

circulating to provide support. Students are encouraged to share their work at the end of the 

session.  
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Integrate language and content 

Specific approaches  
 

1.  Teach vocabulary. 

 

If EL students had former educational experiences, they may know content area concepts. 

However, they may need to learn the English vocabulary that goes with the concept. They may 

also need to pay extra attention to spelling and pronunciation.  If they haven’t learned the 

concept in their first language, EL students will need to use the new vocabulary in different 

contexts to acquire the meaning.  Most of us (even native speakers) need 6 to 20 meaningful 

repetitions to learn a new word and its concept (Drucker, 2003). 

 

2.  Teach strategies to reinforce vocabulary learning. 

 

● Word walls: Keep a running list of the new vocabulary on a word wall.  Such a visual cue 

can help students with word recognition, automaticity, decoding, and spelling. 

● Student-made dictionaries: Have students establish their own dictionaries in sections of 

their notebooks or as flashcards on spiral-bound index cards. Students can write 

definitions, draw pictures and diagrams, give examples, write the word in a sentence, or 

translate in their first language. Such practices influence independent learning and can 

motivate EL students to take charge of their own learning (Brown,2001; Peregoy & 

Boyle, 2005). 

● Word games: Offer opportunities to encourage a love of words and their power, as 

suggested by researchers (Blachowicz & Fisher, 2004; Gaskins, 2004; Juel & Deffes, 

2004). 

 

3.  Classroom library: Establish an informal system where students can access fiction and non-

fiction books easily for outside reading. Reading books related to their content areas is a natural 

way to reinforce vocabulary and concepts. Harvey and Goudvis (2000) have an extensive list of 

recommended titles. 

 

4.  Teach by integrating the four language modes (listening, speaking, reading, writing) into 

content-area lessons. One way of ensuring EL participation is by scaffolding instruction through 

the different language modes. As a topic is introduced, make sure the oral language is backed up 

in writing so that EL students can make the connection between the oral information and the 

written form. For example, when introducing vocabulary related to the Civil War, discuss the 

facts of the war and have key words written on the board, overhead, or in a handout. 

● Design activities intermittently throughout a lesson to allow EL students to say and test 

their pronunciation in authentic ways. For example, after an introductory lesson on the 

Civil War, EL students could be asked to complete the following matching exercise:   

 

___ 1. The Civil War was also called a. the Union. 

___ 2. Another name for the North was b. Robert E. Lee. 

___ 3. Another name for the South was c. the War Between the States. 

___ 4. The General of the North was d. the Confederacy. 

___ 5. The General of the South was e. Ulysses S. Grant. 
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As they work to complete the exercise, EL students are first developing sound/letter 

correspondence and concepts on their own through reading. When they check their 

answers with a friend, they are using social interaction and repeating vocabulary in an 

authentic setting. Note that when they state their answers orally to the class, they are 

reading aloud in complete (grammatical) statements, practicing decoding, and reviewing 

content-area facts: “The Civil War is also called The War Between the States.” 

● Another sample activity below is a cloze exercise with a word bank. The word bank 

could be included depending on the English proficiency level of the EL students. For 

example, students could be asked to complete the following exercise:   

 

North Confederacy army General States years 
 

The Civil War is also known as the War Between the _________1. The war 

lasted for four _________2, from 1861 to 1865. Soldiers from the _________3, or the 

Union, fought against soldiers from The South, or the _________4. The Union army was 

led by _________5 Grant and the Confederate _________6 was led by General Lee. 

 

Although this is a brief exercise, note the appropriately cognitive demands on EL 

students. They progress by decoding prose, which more closely resembles textbook style. 

The students must concentrate on meaning of words and of concepts. They need to write 

the answers and focus on spelling, especially if there is no word bank. They use social 

interaction to check their answers. When checking their answers with the class, they are 

verbalizing in grammatically correct structures.  They may even articulate the reasons for 

their answers. Note also that the cloze paragraph contains a higher level of grammar than 

the matching exercise. In this case, there is the insertion of passive voice. Such 

scaffolding builds on concept development and allows for incidental learning of critical 

thinking skills. 

● A writing activity based on the same introductory lesson gives the EL students 

confidence in paragraph writing and develop academic writing skills. For example, 

present the EL students with the following chart: 

 

The Civil War 

 The North The South 

Another name   

Generals   

Presidents    

 

The Civil War 

 The North The South 

Another name The Union The Confederacy  

Generals Ulysses S. Grant Robert E. Lee 

Presidents  Abraham Lincoln Andrew Jackson 

 

● They can discuss their answers to ascertain that they are correct. Then have the EL 

students write a paragraph using the information from the chart to guide them. In doing 
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so, EL students have successfully integrated all four language modes. By scaffolding the 

information, the teacher guides the EL students to independent, learner-centered activities 

and allows for successful academic learning. Success is often the highest motivator for 

EL students (Collier, 1995; Peregoy & Boyle, 2005). 

 

5.  Assess prior knowledge.  Before beginning a unit of study, assess EL students’ knowledge. 

There are a number of techniques for ascertaining how much students know about a topic. These 

techniques also show where students’ misconceptions need to be clarified. Some solid, easy-to-

incorporate techniques are a KWL chart and an Anticipation Guide. 

                                                        KWL Chart  

What do you know? What do you want to learn? What did you learn? 

   

 

The students’ responses can help inform instruction. By allowing for student input, teachers not 

only can focus their instruction but they can also help guide students to purposeful learning 

(Brown, 1995). As part of a review of the unit, the class can return to the KWL chart to complete 

the final column: What did you learn? Teachers may find it helpful to add a fourth column to 

indicate the source of the learned material. With an additional column, the KWL can also serve 

as a study guide. 

 

Anticipation guide 
 

● Anticipation guides can be used in a variety of ways: to assess prior knowledge, to give 

students a purpose for reading, and to assess reading comprehension during reading and 

post-reading. Anticipation Guides can also motivate students to read for meaning.  To 

write an anticipation guide for a chapter or a unit, prioritize 3-5 key concepts and/or 

vocabulary on which to focus. It is important to realize that not all concepts can be taught 

simultaneously. Too many concepts may be overwhelming and decrease motivation for 

these students. Ask students to respond to true and false statements related to the key 

points. The challenge is to craft the statements to elicit class discussion of key vocabulary 

and concepts. The statements cannot be too obvious or too obtuse. Through student-

initiated discussion, key concepts may be clarified and established prior to reading the 

text. 

 

Sample anticipation guide: 
Read the statements. In the first column, write true or false, according to your opinion. 

Then check your answers with a classmate. Write your classmate’s answer in the second 

column. Discuss your answers with the class. Then read pages xx-xx in your text. What 

does the textbook say? Write the correct answer in the third column. (You may want to 

also put the page number to support your answer). 

 

My opinion   My classmate’s opinion      What the textbook says 

          _______   _______   _______ 1. Sponges are animals. 

          _______   _______    _______ 2. All animals have symmetry. 

           _______    _______   _______ 3. Animals make their own food. 
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● In the sample anticipation guide shown here, the teacher offers grammatically simplistic 

statements that may depend on previous knowledge, but that may also cause heated 

debate. Note that the second statement includes the term symmetry. Through discussion 

with the classmate, the EL student can learn the meaning of this key concept. Note that 

discussion of number three sets the students up for learning another key scientific concept 

in the textbook, consumer.  The teacher has an important role during the process of using 

an anticipation guide. During the peer and class discussions, it is very important for the 

teacher not to give away the correct answers. The students must remain motivated to use 

their reading strategies to discover the correct answer according to the text. A teacher 

who gives the correct answer before allowing the students to read for meaningful purpose 

takes away the intrinsic motivation of the activity. Finally, after finding and documenting 

the source of the correct answers, students should understand the difference between 

opinion and fact. They may have and voice their opinions, but the third column, “What 

the textbook says,” contains the fact. EL students must understand that the final column 

must be correct and should be the focus of a study guide.  Note that throughout the 

anticipation guide process, EL students are using the guide as a pre-, during-, and post-

reading strategy. 

 

6.  Scaffold instruction.  Teachers can gradually increase the cognitive demand of the lesson 

after first establishing the language proficiency of the EL students. It is important to allow 

EL students to feel successful in the classroom for motivation and continued involvement in 

the learning process (Brown, 2001; Peregoy & Boyle, 2005). Scaffolding requires the teacher 

to decrease the language demands, provide temporary contextual supports, and maintain high 

cognitive development. Using semantic mapping is one way to scaffold content instruction 

for EL students. 

 

● Semantic mapping. Semantic maps aid in vocabulary development and retention. For EL 

students overwhelmed by concepts and words, making semantic maps may be a strategy 

that allows them time to organize information and reflect on meaning. Semantic maps can 

be developed individually, in small groups, or as a class. There may be many drafts of 

semantic maps as students negotiate meaning and placement of vocabulary.  After 

ascertaining that the information on a semantic map is correct, teachers can utilize them 

for review purposes. Have a completed semantic map on the board or on an overhead. 

While looking at the visual, have EL students verbalize the information in statement 

form. “There are two kinds of metamorphoses — complete and incomplete. There are 

four stages in a complete metamorphosis….” With practice and continual exposure, EL 

students will be able to focus explicitly on content without thinking about correct 

grammatical structure. On a subsequent day, have the EL students re-construct the chart 

from their collective memories. Fill in the information on the board or overhead as they 

give their responses. Then, scaffold the information. As they watch, erase all of the four 

stages (for example), but leave the first letter. Ask for a volunteer to tell you the stages. 

Then erase the four stages completely. Ask for volunteers to give you the answers. 

Continue deconstructing and re-constructing the semantic map, forcing students to use 

their memories to fill in the information until it is learned. On another day, ask the 

students to write a paragraph about the metamorphosis of insects.  They can first re-

construct the map and use the map as a scaffold for their writing. In this way, the 
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students’ writing can be used as an informal assessment of the content as well as their 

academic writing ability. 

 

7.  Use a variety of modes of instruction. 

o Design multi-sensory lessons (visual, auditory, tactile, kinesthetic). 

o Use visuals whenever possible to reinforce auditory instruction (i.e., charts, 

graphs, manipulatives, diagrams, models, real objects). 

o  Use manipulatives as a reading and writing strategy to scaffold instruction. 

Manipulatives can be Cuisenaire rods, pipe cleaners, beans, markers, or any 

tangible item that can be used to represent ideas. Have students work in small 

groups to represent the main ideas of a reading, a section of a chapter in a science 

textbook, for example, or an important historical document, by using 

manipulatives. In doing so, students will have to use oral language to negotiate 

meaning and to agree on ways to represent meaning. New vocabulary will be used 

naturally throughout the process. Misconceptions may be clarified as well. 

Students will have to use critical thinking skills to analyze and then build a 

representation of their understanding of the reading. When groups are finished, 

have each group verbalize their final representations. As each group discusses 

their product, EL students will have read, listened, analyzed, discussed, and 

thought about each main idea while recycling related concepts and vocabulary. 

Take a digital photograph of each group’s product. On a subsequent day, have 

students paste the photograph of their representation into a word processing 

document. Then have the students label parts of their final product if necessary. 

Have students re-present the main ideas of the reading by using the photographs 

as the basis of a writing assignment. Having students write a paragraph or essay is 

another way to assess the EL students’ comprehension of content-area facts as 

well as their academic writing ability. 

o Design hands-on activities that make all students active learners. Use Reciprocal 

Teaching (Herrell, 2000; Peregoy & Boyle, 2005; Orlich, Harder, Callahan, 

Trevisan & Brown, 2004; Ruddell, 2006), which involves step-by-step procedures 

that allow students to become responsible for teaching and learning. 

o Vary groupings throughout the lesson (i.e., independent work, pair work, small 

groups, whole class). 

o  Vary the participants according to English language development when assigning 

pair work or group work. At times, pair EL students with native- English 

speakers. At other times, pair EL students with other EL students. Assess the 

dynamics of the different groups and monitor the activities. 

o Use real-life problem-solving situations to teach new concepts. 

o  Make interdisciplinary connections whenever possible. 

 

8.  Modify speech 

o Enunciate clearly and slowly without speaking louder. 

o Pause between sentences or thought groups. 

o Use gestures and visuals to help clarify the message. 

o Avoid using idioms and slang words. 

o Use key words frequently. 
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o Repeat, rephrase, and paraphrase. 

o When EL students speak, focus on the EL students’ message rather than their 

grammatical skills and pronunciation. Respond by modeling the proper 

grammatical form rather than overtly correcting their mistakes. 

 

9.  Teach organizational skills 

o Demonstrate how to read a textbook. Point out the aids embedded in text books: 

chapter and section headings, the vocabulary in bold, the reading guides and 

vocabulary sections, the illustrations and charts, the glossary, indices, and 

appendices. 

o Teach students how to organize notebooks and binders and record homework 

assignments as well as scores on quizzes and tests. 

o Teach mnemonic devices that assist memorizing content. 

o Teach study and test-taking skills. 

o Teach note-taking skills. For beginner EL students, copying notes is an effective 

way to begin learning writing conventions. 

 

 

Questioning for Understanding 
 

Wiggins and McTighe developed questioning and quick check techniques that serve to elicit both 

content and language from ESOL students.  The charts below detail the types of questions a 

teacher can ask and their purpose.  
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Specific Vocabulary Instruction 
 

ELs must develop their vocabulary knowledge base in order to become competent 

readers and successful academic participants in school. Below are examples of effective and 

ineffective vocabulary teaching practices.  
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Selecting Vocabulary to Teach 
 

The chart below details characteristics of tier 1, 2, and 3 vocabulary words and examples.  

 
 

Although ELs with lower English Language Development levels must be taught the English 

words for Tier 1 words, all ELs must have targeted instruction in Tier 2 vocabulary.  As students 

develop their Tier 2 vocabulary it enables them to express themselves with precision and 

specificity and to engage in academic discourse. Tier words will vary depending on the subject 

matter or task at hand, so teachers must preview content concepts, reading selections, and lessons 

to choose critical words to teach.  
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Explicit Vocabulary Instruction 
 

Teachers must develop a comprehensive instructional routine for introducing, teaching, and 

emphasizing key vocabulary. Following are research-based suggestions to guide teachers in 

planning vocabulary instruction. 

 

● Post and Pronounce: Break the word into syllables and say it aloud. Then have the 

students correctly pronounce and repeat the word a few times immediately and 

throughout the lesson. 

 

● Part of Speech and Structure: As age appropriate, teach the part of speech of the word 

and provide examples of the word in use in a sentence. Teach word roots and affixes 

explicitly making connections to word structures students already know.  Call attention to 

cognates to connect to students’ primary languages. 

 

● Explanation and Synonyms: Provide a student friendly explanation that relates to 

students’ experiences. Provide synonyms students know. 

 

● Examples: Use the word in contexts beyond the purpose and meaning for the lesson at 

hand. Provide cloze sentences. 

 

● Visuals: Provide a picture, illustration, or concept map to show the meaning of the word. 

 

● Assess: Informal and formal assessment are necessary and must require student to 

respond to ideas that include the new word. Students must apply new vocabulary in both 

speaking and writing. 
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Specific Vocabulary Development Techniques 
 

Vocabulary Notebooks: Students use a teacher-provided organizational structure to take notes 

to learn new vocabulary. The notes include explicit components addressed above and may have a 

chart format. 

 

Personal Dictionaries with Self-Selection: Students work individually, in pairs, or in groups to 

select words critical to understanding the content or reading at hand. The teacher clarifies and 

teaches the words so students may enter them in their personal dictionaries which become 

vocabulary resources. EL students are most adept to choose critical words and will learn to trust 

their judgment and apply this learning strategy independently. 

 

Word Sorts: Students categorize words according to meaning, sound, similarities in structure 

(roots, affixes, and inflections), derivations, or words related to content concepts. 

 

Concept Definition Mapping: Students use various concept maps to develop a deeper 

understanding of complex concepts surrounding critical vocabulary. The teacher determines 

which map will best suit the content at hand and students complete the map. 

 

Word Wall: The teacher maintains one word wall which displays key vocabulary for the unit or 

theme at hand. The words must be referred to and revisited throughout the unit and students are 

expected to use them in their writing and discussion. 

 

Word Generation: The teacher provides a root or affix of the critical vocabulary word at hand 

and students brainstorm words that contain the root or affix. Once students analyze the root, they 

generalize the meaning of the brainstormed words and they determine the meaning of the critical 

word. 

 

List-Group-Label: Students brainstorm words related to the topic and then determine possible 

categories or labels for the words. 

 

Cloze Sentences: The teacher provides sentences with key words omitted. Students use the 

contextual support to determine the missing word. 

 

 

Direct instruction in carefully chosen vocabulary words must be coupled with planned 

opportunities for students to apply newly acquired vocabulary in their speaking and writing. The 

next two pages outline an approach to vocabulary application through structured academic 

discourse. 
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Suggestions for Working with Beginning Level ESOL Students 
 

I. Adapting Instruction 

A. Limit the amount of time spent on lecturing. However, when presenting/lecturing: 

Strategies: 
1. Simplify your English using simple sentence structure and simple vocabulary. 

2. Keep terminology constant. 

3. Speak clearly and a little slower. 

4. When questioning a student, begin with yes/no questions; then proceed to "wh" 

questions. 

5. Use actions or body language to reinforce oral statements (check acceptable 

non-verbal behavior). 

6. Present information in small, discrete and sequential steps. Simplify directions. 

7. Check student's comprehension on a regular and frequent basis (e.g., ask 

questions, have them repeat or paraphrase directions or have them 

demonstrate their understanding). 

B. To increase comprehension use multi-sensory teaching techniques: 

Strategies: 
1. Increase "doing" or hands-on activities for students that do not involve reading 

or writing. 

2. Use as many different kinds of media as are available to get a concept across 

(e.g., slides, films, overheads, visuals). 

3. Increase use of demonstrations. 

4. Include both verbal and non-verbal activities in each lesson. 

5. Provide oral and written instructions for each day's assignment. 

6. Encourage group projects so that peer modeling and instruction can be utilized. 

C. Provide bilingual assistance to students: 

Strategies: 
1. Pair a bilingual student with an English learner of the same language 

background. 

D. Help students develop his/her English language skills: 

Strategies: 
1. Build an oral and written inventory of key vocabulary and language structures  

 to be taught/used in lessons. 

The following may be helpful… 

a. Student created dictionary/pictionary 

b. Flash cards 

c. Manipulatives (essential tools, materials) 

d. Language master 

2. Label important classroom materials and areas. 

3. Clarify proper use of English on individual basis when makes a fatal error. 

Help student avoid embarrassment. 

E. Help students understand cultural differences/similarities in education and the world 

of work. 

Strategies: 
1. Orient students to your procedures, classroom and instructional 
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expectations. The daily consistent, repetition of procedures will be helpful. 

2. Acquaint students with school resources. The library, main office, computer 

labs, counseling office, restrooms, cafeteria, and bus stops are essential areas for 

the student to know. 

II. Adapting Materials 

A. Supplement reading materials (texts): 

Strategies: 
1. Provide other activities to teach or reinforce concepts presented in text. 

2. Provide additional visuals to illustrate concepts. 

3. Provide brief outlines or student guides in simplified English or in native 

language. 

B. Highlight key points and language in material: 

Strategies: 
1. Teach students to use index, graphs, chapter headings and other resources to 

skim content and identify salient concepts. 

2. Circle, underline or mark important words and statements. 

3. Utilize cloze type assignments using content and concepts from books (allow 

open-book completion). 

C. Adapt or rewrite materials when possible, into simpler English: 

Strategies: 
1. Use simple sentences; only one clause--four to six words when possible. 

2. Use only simple tenses and avoid passive tense. 

3. Use only one concept per sentence. 

4. Eliminate unnecessary description. 

5. Substitute short, common synonyms for words that may be unfamiliar to 

students. 

6. Use symbols/pictures instead of words when possible. 
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Working with newly exited ESOL students 

 
 

How do ESOL students exit the ESOL Program? 
 

Virginia Department of Education (VDOE) exit requirement is an overall composite score of 4.4 

on the ACCESS for ELs assessment administered in the spring.  There are no “unofficial exits” 

or school based exits.   

 

Parents will be notified when their child meets exit criteria.  This letter will be sent home with 

the parent report showing the exit criteria have been met.   

 

Monitoring Exited Students 
A requirement of ESSA Title III: Language Instruction for English Learners and Immigrant 

Students is to monitor transitioned (exited) students’ academic achievement and progress for a 

period of two years after exit from an ESOL/bilingual program. 

 

From the VA Department of Education: 
 

Federal law allows for former EL students to be re-designated as EL  
Prior to re-designating a formerly EL student as EL, academic interventions should have been 

consistently provided to the formerly EL student for a reasonable period of time during which 

the student’s academic performance showed no improvement.  The interventions should be the 

same as those available to all students at risk for academic failure. 

 

All 6 year 1 and 2 students are tracked in the student information system and by a paper copy of 

the ESOL Program Exit Form.  Each caseload manager will complete the ESOL exit tracking 

form to document the school year the student became a 6Y1, 6Y2, 6Y3 and 6Y4 and then 

reclassified as Fully English Proficient (FEP).  This form must be kept in the student’s academic 

file.  

 

All 6 year 1 and 2 students will be assigned a caseload manager.  The caseload manager will 

monitor the academic progress of all 6Y1 and 6Y2 students every semester for two calendar 

years.  Once the student has completed the two calendar years of monitoring, the student will be 

moved to 6Y3 and 6Y4 status until they are rolled over to FEP in the student information system.   

 

To determine academic progress and success, caseload managers will complete the Level 6 

Monitoring Form (Appendix K) on a semester basis (mid 2nd quarter and mid 3rd quarter) where 

they will review grades, SOL test scores, division assessments (i-Ready, PALS, etc.) and unit 
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assessments, and engage in discussion with the student’s classroom/core content area teachers.  

The caseload manager will note if progress is satisfactory or unsatisfactory.   

 

Snapshot of the 6Y1 and 6Y2 Monitoring document (see appendix for larger copy) 

 
 

 

 

Instructions for filling out the form 
Fill out the demographic information on the student – name, ID number, school.  Then circle 

6Y1 or 6Y2 for the students current monitor level.  Enter the school year and the caseload 

manager assigned to the student.  

 

Most Current Assessment Results 
For students in grades 4-12, fill out the most current SOL scores.  For example, a 6Y1 in 4th 

grade will have the SOL scores from the 3rd grade administration.  For students in grades 9-12, 

enter in the most current SOL scores by EOC test.  

 

i-Ready – Enter current documentation for Growth Monitoring for Fall, Winter and Spring.  

 

DRA2 and PALS – enter the scores for these assessments if given. 

 

Other – this can be any school based assessment given, such as PowerSchool Assessment and 

Analytics scores, or classroom based assessments.  

 

 

First Semester Review 
The first review must be conducted by mid-December. The ESOL caseload manager and the 

classroom/core content teacher will work together to fill out the monitoring form.   
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Progress – The classroom/core content teacher AND the ESOL teacher determine if the 

student’s progress in the academic arena is  

● Satisfactory (i.e., passing classing, doing well on core class assignments and assessments, 

demonstrates comprehension of the class material, etc.); or  

● Unsatisfactory (i.e., low grades in core classes, failing one core class, poor performance 

on assignments and assessments, not turning in work, etc.); or 

● Failing (i.e., the student is failing more than one core class)  

 

Progress determination can be based on the following items 

● Grades 

● Interactive achievement tests 

● i-Ready assessments 

● Other assessments (PALS, DRA, etc.)  

● Projects 

● Classwork and homework  

● Teacher observations 

● Current SOL scores 

● Lexile levels  

 

What’s the difference between unsatisfactory and failing? 
This determination needs to be based on multiple data points and teachers need to use their 

educational experience to make the determination.  

For example, a student may be failing core classes, but has excelled in i-Ready and PowerSchool 

Assessment and Analytics.  The teachers may choose to label the student as unsatisfactory, not 

failing, since they are doing well on their assessments, and may be failing the class due to missed 

homework and assignments. 

 

Reason – if unsatisfactory or failing is selected, the teachers must provide a reason. 

● Attendance – student does not attend school/class on a regular basis.  Document days 

absent, or number of class periods missed. 

● Effort – does the student put forth effort in class? Do they turn in completed work?  Do 

they participate in class? 

● Behavior – does the student’s behavior prevent them from learning?  

● Language – does the student’s former EL status contribute to them not doing well in 

class?  Is language an issue? 

● Discipline – are there discipline issues the student is involved in?  Are there in school 

suspension, out of school suspension?  

● Medical – Is there an underlying medical reason for the student’s poor performance? 

● Missing assignments – is the student failing because they are not turning in work? Are 

they missing assignments both in and out of class?  

● Other – are there other reasons for the student doing poorly?  For example, disruptions in 

the home life?  

 

ESOL teacher action 
If the progress is unsatisfactory or failing, the ESOL teacher must take action.  These actions can 

include 
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● Consult with the general education teacher – to  provide strategies and supports for the 

monitor level student 

● Consult with the guidance counselor – if there is known issues the student is struggling 

with, the ESOL teacher should refer the student to the counselor. 

● Refer to the Response to Intervention Committee – if the student was not identified by 

the Universal Screener, the ESOL teacher AND classroom teacher should fill out the 

referral paperwork for an RTI intervention. 

● Monitor progress if already in an RTI intervention – work with the interventionist to 

determine how the student is doing in the intervention. 

● Refer to Student Assistance Team – if behavior is an issue that is interfering with 

learning, the classroom teacher should refer the student to the SAS team. 

● Other – this can be a phone call home, talking with the student, etc.  

 

Notes from first semester review – this section must be complete for all students. 

  

Students making satisfactory progress can have comments that include: 

● Meets grade level expectations 

● Does well in all classes 

● Demonstrates superior progress 

● English approaches near native fluency 

● Student reads on grade level 

● Student is doing excellent work 

● The student is a top performer in the class  

● Student has trouble recognizing poetic elements in prose and poetry.  The entire sixth 

grade class is having trouble with this concept.  The ESOL teacher will work with the gen 

ed teacher to support ALL student learning by using strategies to classify poetic elements 

such as rhyme, rhythm, and repetition, alliteration, and onomatopoeia. 

● Student struggles with explanatory and narrative text. The ESOL teacher works with the 

gen ed teacher to help students generate ideas and organize information before writing by 

using graphic organizers to plan their writing and also by helping students participate in 

brainstorming ideas.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Once a generic comment has been written, add additional information that 

demonstrates  the progress the individual student is making, such as referred 

for GT, made straight A’s in class, always participates in class discussions, is a 

class leader, etc. 
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Students making unsatisfactory progress or failing comments can include: 

● Student is failing Eng. 10 because of multiple missed assignments.  ESOL teacher has 

counseled the student to complete make up work, and has enrolled him in the after school 

peer tutoring program 

● Student is making unsatisfactory progress in Alg. 1 because of attendance.  Alg. 1 is the 

first block class, and student has missed 20 class periods and has 15 late arrivals. ESOL 

teacher talked to the student, and made a call home.  

● Student is making unsatisfactory progress in reading non-fiction texts with tier 3 

vocabulary.  Student has been referred to the RTI committee for a tier 2 intervention in 

reading.  

● ESOL student is making unsatisfactory progress Eng. 8 because of processing and 

understanding figurative language in poetry.  All students in this grade 8 class are having 

trouble. ESOL teacher provided information on differentiating instruction and gave an 

on-line website for figurative language.  

● ESOL student making unsatisfactory progress in Eng. 7 understanding the difference 

between primary and secondary sources – the analysis and interpretation of the 

information. ESOL teacher provided graphic organizers and outlines of the material, and 

a list of reference materials the student could access.  

● Student is failing 4th grade due to severe behavior issues.  The student throws chairs, is 

defiant, and bullies other students.  The student has been referred to the student assistant 

team. 

● Student is struggling with relationships among words/ word structure.  The ESOL teacher 

helps the gen ed teacher explain and show usage of common Greek and Latin affixes and 

roots as clues to the meaning of words.  

 

 

Comments that are unacceptable:  

● A list of student grades 

● Using “Can’t Do” descriptors - the student can’t follow one step directions.  (Is it that 

they cannot, or they will not?)  

● Student has trouble with comprehension  

● Student struggles in math  

 

Three Month Review 
This is ONLY filled out if the student is in RTI or the ESOL teacher action was to refer the 

student to RTI committee for an intervention.  

If the student is doing unsatisfactory or failing, the comment MUST detail why.  The 

comments must match the information checked off and add details. For example, if 

missing assignments are checked, give details (missing 11 out of 22 homework 

assignments in math class).  Or if absences are an issue, give the number of absences 

(student missed 12 days out of the first semester, or student has 45 class absences 

and 34 tardies.) 
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Document the intervention the student is enrolled in, or using, and the progress the student has 

made in the intervention. Then determine next steps: 

● Continue to monitor – the student is making expected progress in their intervention goal, 

and the ESOL and gen ed teacher will continue to monitoring the student’s progress. 

● Continue intervention – student is making progress with intervention, and the 

intervention will be continued. 

● Discontinue intervention – student has met RTI goal, and has transitioned back to tier 1 

instruction.  The student is now working on grade level. 

● Referral to child study – the student is exhibiting behaviors that are not linked to 

language acquisition, and a disability is suspected. 

● Referral to ESOL re-entry committee – student is not making expected progress and it 

may be based on a language need 

 

Second Semester Review 
The second semester monitoring should be completed by mid-April. The ESOL caseload 

manager and the classroom/core content teacher will work together to fill out the monitoring 

form.   

 

Follow the same steps from first semester review.  However, if the student is determined to be 

unsatisfactory or failing, the teacher needs to review final grades, SOLs, etc., to determine if the 

student made progress from the second semester review.  For example, at student who was 

failing classes then passed all their SOLs as passed advanced might not need to be marked as 

failing since they demonstrated their knowledge on the SOL assessment and failing might have 

been due to not turning in homework or missing assignments.  

 

Process for ESOL Re-Entry  
Virginia’s exit criteria are quite rigorous – students must score a 4.4 overall on the ACCESS for 

ELs. ESOL-monitored students, although they have met the state's definition of proficiency, will 

often need instruction that is scaffolded and differentiated. They may still need support in the 

classroom as they finalize their acquisition of academic language.  However, if these supports are 

not successful, a student may be re-entered into ESOL services during the two-year monitoring 

period.  They may be screened and entered into the ESOL program if their academic struggles 

are clearly related to lack of proficiency in English.  

 

The caseload manager and classroom/core content teacher(s), after determining that the 

monitored student may need language support and should be considered for referral back into the 

ESOL program, have ten (10) days to refer the student to the ESOL Re-entry Committee using 

the form found in Appendix P, Referral to ESOL Re-Entry Committee. This form must be 

submitted to the principal or administrator overseeing ESOL.  

 

Then the ESOL Re-entry committee, consisting of the caseload manager, the classroom/core 

content teacher, ESOL lead teacher/Dept. Chair, Division central office ESOL specialist, parent, 

and administrator, and if old enough, possibly the ESOL student, have ten days to meet to 

determine next steps for the student. The committee will review data, including SOL scores, RTI 

information, current grades, last ACCESS for ELs assessment, etc. using form Evaluation of 
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Evidence for Re-Entry into ESOL (Appendix Q) to determine if the student needs to be screened 

and placed back into the ESOL program.  The duty of this committee is to determine if the 

academic struggles are related to lack of English language development and determine if the 

student should be re-screened for ESOL and entered back into the program. After completing the 

Evaluation of Evidence for Re-Entry into ESOL the committee will made a decision on re-

assessment and re-entry back into the program.   

 

If the committee has determined that the student should be screened for ESOL, the caseload 

manager or the lead ESOL teacher will administer the WIDA Screener to determine language 

proficiency needs.  This screening needs to take place within ten days of the referral by the 

ESOL re-entry committee.  Once the ESOL screening has taken place, the ESOL lead 

teacher/Dept. chair has ten days to provide the student with appropriate ESOL service minutes, 

based on grade and ESOL level.   

 

If the student qualifies for ESOL support and begins receiving ESOL services, the parent must be 

notified using the Parent Notification of Re-Entry into ESOL letter, found in Appendix R.  
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The flow charts on the following pages document the 6Y1 and 6Y2 monitoring processes. 

 

  

 

All EL students who have met state exit requirements are monitored for two 
calendar years. 

Student is able to meaningfully 
participate and demonstrate success 
in MCPS’ educational program on a 
semester basis (mid and end-of-year). 
Determination is made by the ESOL 
and classroom/core content teacher.  

 

Student is not able to participate 
meaningfully or demonstrates 
unsatisfactory progress in MCPS’ 
educational program according to 
semester evaluations (grades, SOL 
scores, classroom assessments, etc.) 
by ESOL and classroom/core content 
teacher.  

 

Student continues in MCPS’ 
educational program with the general 
student population for four calendar 
years and is reclassified as Fully 
English Proficient (FEP) in the student 
information system after four years.  

 

Teachers meet to determine the 
reason for deficiencies: 

Previous EL status 

Other factors (attendance, effort, 
behavior, etc.) 

Teachers determine if interventions 
or additional support is needed.  

 

Student is provided appropriate 
interventions (i.e., tutoring, support 
services, SOL boot-camp, etc.) based 
on the results of the 
discussion/assessment with follow up 
in 3 months to check on progress and 
evaluate success of interventions.  

 

If the student is still unsuccessful, a 
team will determine the need to refer 
to child study or the ESOL re-entry 
committee. Parents will be notified of 
the option selected by the team.  
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Flow Chart for Re-Entry into ESOL 

 

Student has been monitored and progress has been documented on the division 

monitoring forms.  The student has been unsuccessful or is failing core classes 

and interventions have been tried.  The student still continues to fail or not 

experience success in their core content classes. 

The classroom/core teacher and ESOL caseload manager believe that the 

student’s unsuccessful or failing grades may be a result of their previous ESOL 

status.  The teachers compete the Referral for Re-Entry into ESOL and submit it 

to the administrator in charge of ESOL within ten days.  

The administrator has 10 days to assemble the ESOL Re-Entry Committee.  

Committee members must include: 

 ESOL Caseload manager 

 Grade level core content teacher(s) 

 ESOL lead teacher/Dept. chair 

 Central Office ESOL staff (specialist or director) 

 Parent 

 Administrator 

 Student, if applicable  

The ESOL Re-Entry Committee will complete the Evaluation of Evidence for 

Re-Entry into ESOL form together. The committee will determine if the 

evidence clearly supports the struggles the student is experiencing are related to 

their former ESOL status. The committee will make the determination to re-

assess and re-enter the student into the ESOL program. 

The ESOL lead teacher/Dept. chair or ESOL caseload manager will use the 

WIDA Screener to screen the student for ESOL services within ten days of 

the ESOL Re-Entry Committee’s decision and the school will begin providing 

ESOL service based on grade level and ESOL level.   
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What should I be aware of in working with newly exited ESOL students? 
Classroom teachers should be aware of the adaptation period for newly exited students.  Students 

may need to time adjust from the transition of receiving ESOL support to leaving the ESOL 

program.  A successful transition is one in which the student adjusts socially and is able to 

comprehend instruction, speak, read and write well enough to participate in class, take tests and 

complete assignments without difficulty. Because the level of linguistic and cognitive difficulty 

can increase drastically as students move into higher grade levels, it is important to monitor their 

progress. Language acquisition is a lengthy process and students who have exited the program 

may still need time to perfect their academic language.  

 

What is my role in the monitoring form? 
The division expectation is that ESOL and content teachers will work together to complete the 

monitoring form.  The classroom teacher has the best information on the academic performance 

of the former ESOL student.  

 

What strategies can I use with newly exited students? 
● Exited students may still need scaffolded lessons to help them access academic content.  

o Activate prior knowledge, ESOL students may have gaps in their background 

knowledge 

o Break complex tasks into smaller, more “doable” steps 

o Verbal cues 

o Graphic organizers 

o Visual support 

o Modeling  

o Clarification 

 

● Teachers may want to talk to the student and ask him/her to self-assess to see if he/she 

can tap into metacognitive strategies.  Focus on the three types of knowing: 

o Declarative knowledge 

o Procedural knowledge 

o Conditional knowledge 

 

● Exited ESOL students may benefit from vocabulary instruction as they may uses 

extensive vocabulary but may lag behind native-speaking peers.   

o Mini lessons on specific grammar points 

o Help during the revision/editing phase of writing  

o One-on-one conferencing for specific mistakes  

 

● Exit ESOL students makes only occasional mechanical errors when writing, none of 

which detract from meaning.  Newly exit students may still need explicit grammar 

instruction in the nuances of the English language.  

 

● Cooperative learning: newly exited ESOL students may be comfortable working in 

groups or paired with a general education buddy to easy their transition from ESOL 

services. 
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● Focus on different learning styles and allow students to express their learning through 

different ways.  

 

● Wait time – although newly exited students have demonstrated English proficiency, they 

may still need wait time in the classroom.  

 

  

 

 

 

Last word – what the experts say about language and content… 
 
 

 

 

 

 

 

 

   

A second rationale behind 

integrating language and content 

teaching is that language is learned 

more effectively for communication 

in meaningful, purposeful social 

and academic contexts. 

 
Patricia A Richard-Amato and 

Marguerite Ann Snow, The 

Multicultural Classroom 
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Section 5 
Assessment 

Federal Legislative Requirements 
 

Title I, Part A, of the Every Student Succeeds Act of 2015 (ESSA) requires that states: 

● assess the proficiency in mathematics and reading of all students in grades 3 through 8 

and once in high school [Sec. 1111(b)(3)(C)(v)(I)]; 

● beginning in 2007-2008, assess the proficiency of all students in science at least once in 

elementary school, once at the middle level, and once at the high school level [Sec. 

1111(b)(3)(C)(v)(II)]; and  

● ensure that school divisions conduct an annual assessment of the English language 

development of their EL students based on the state’s English language development 

(ELD) standards [Sec. 1111(b) (7)]. 

 

Title III, Part A, of the Every Student Succeeds Act of 2015 (ESSA) requires that states: 

● establish English language development standards in the four language domains of 

speaking, listening, reading, and writing that are aligned with the state academic 

achievement standards [Sec. 3113(a)(2)]; 
● assure that school divisions annually assess in English EL students who have been in the 

United States for 3 or more consecutive years [Sec. 3113(3)(C)]; 
● assure that school divisions annually assess the English language development of all EL 

students [Sec. 3113(3)(D)]; 
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Academic Achievement Assessment Requirements for EL Students 

*No exemption is available for End-of-Course SOL assessments.   

 

 

 

 Reading/LA 

Grades 3-8 

only 

Writing 

Grades 5 and 

8 only 

Math 

Grades 3-8 

and Alg. I 

only 

Science 

 

History/ 

Social 

Science 

 
Level 1 SOL 

 

1. Use one time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL  

1. Plain English 

version of the 

SOL (grades 3-8 

and Alg. 1) 

Or 

2. Take SOL  

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation  

1. Use one time 

exemption on 

Virginia Studies 

or Civics & 

Economics test 

Or 

2. Take SOL 

Level 2 SOL 

 

1. Use one time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL 

1. Plain English 

version of the 

SOL (grades 3-8 

and Alg. 1) 

Or 

2. Take SOL 

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one time 

exemption on 

Virginia Studies 

or Civics & 

Economics test 

Or 

2. Take SOL 

Level 3 

 

SOL 

 

1. Use one time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL 

1. Plain English 

version of the 

SOL (grades 3-8 

and Alg. 1) 

Or 

2. Take SOL 

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one time 

exemption on 

Virginia Studies 

or Civics & 

Economics test 

Or 

2. Take SOL 

Level 4 SOL 1. Use one time 

exemption in 

grades 5 or 8  

Or 

2. Take SOL 

SOL No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one time 

exemption on 

Virginia Studies 

or Civics & 

Economics test 

Or 

2. Take SOL 

Level 5 SOL 1. Use one time 

exemption in 

grades 5 or  8  

Or 

2. Take SOL 

SOL  No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one time 

exemption on 

Virginia Studies 

or Civics & 

Economics test 

Or 

2. Take SOL 

First year in 

US school  

1. Exempted 

from assessment  

 

1. Use one time 

exemption in 

grades 5 or 8 8  

Or 

2. Take SOL 

1. Plain English 

version of the 

SOL (grades 3-8 

and Alg. 1) 

Or 

2. Take SOL 

No Exemption 

 

1.Take SOL 

 

2. Take SOL 

with testing 

accommodation 

1. Use one time 

exemption on 

Virginia Studies 

or Civics & 

Economics test 

Or 

2. Take SOL 
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An EL committee which includes: 1) a person responsible for the education of EL students in the 

school or school division; 2) the EL student’s content teacher(s); and 3) an administrator or 

designee (e.g. school guidance counselor or reading specialist) should be formed to determine 

how the EL student will participate in the Virginia Assessment Program and which, if any, 

accommodations are required. The EL student’s parent or guardian should also be invited to 

serve on the EL committee, if possible. If an EL student is also identified as having a disability 

under the Individuals with Disabilities Education Improvement Act of 2004 (IDEIA), P.L. 105-17 

or is identified as an “otherwise qualified handicapped” student under Section 504 of the 

Rehabilitation Act of 1973, decisions about the student’s participation must be made by the IEP 

or 504 committee in collaboration with the EL committee and documented in the student’s IEP 

or 504 Plan. 

 

 

Overview of Exemptions from SOL Assessments Available to EL Students  

  

Content Area  Available Exemptions on SOL Assessments  

Reading  

EL students who have attended school in the United States for less 

than 12 months may receive a one-time exemption for the SOL 

Reading test in grades 3 through 8. This guideline also applies to 

students arriving from Puerto Rico. No exemption is available for 

the End-of-Course SOL Reading test.  

Mathematics  
EL students may NOT be exempted from the SOL Mathematics 

tests.  

Science  
EL students may NOT be exempted from the SOL Science tests.*  

History/Social Science  

EL students in grades 3 through 8 may exercise a one-time 
exemption from the SOL History/Social Science tests  
(Virginia Studies or Civics & Economics tests). No exemption is 
available for the End-of-Course SOL History/Social Science tests. 
(Regulations Establishing Standards for Accrediting  
Public Schools in Virginia, 8 VAC 20-131-30.G)  

Writing  

EL students may exercise a one-time exemption from the Grade 8 

SOL Writing test. No exemption is available for the End-of-Course 

SOL Writing test.  
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The following Web site lists the assessment participation guidelines for EL students as described 

in English Learners: Guidelines for Participation in the Virginia Assessment Program (Update 

October 2, 2017).   The guidelines are available at: 

http://www.doe.virginia.gov/testing/participation/lep_guidelines.pdf.  

   

 

 

 

 

Standards of Learning (SOL) Assessments by Content Area  

 

 
 

Accommodations 
EL accommodations can include small group test administration, flexible testing schedule, read 

aloud of test items in English (except on a Reading test, unless specified in a Dually Identified 

EL student’s IEP), an audio version of tests, and adult scribe of student’s answers.  Each 

accommodation has a specific number.  More accommodations can be found on the Virginia 

Department of Education website. 

 

The EL accommodation form is completed by the student’s caseload manager after consult with 

the EL committee.  The student’s name, State Testing Identifier number, and other information 

must be completed in the top portion of the EL accommodation form.  Next to each testing 

subject area, the caseload manager will write the number of each testing accommodation for 

which the committee has determined the student qualifies.  Each member of the EL committee 

must sign every EL accommodation form, and a copy is given to the parent for review and 

signature.  It is the caseload manager’s responsibility to inform all of the student’s teachers,  

http://www.doe.virginia.gov/testing/participation/lep_guidelines.pdf
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including specialists, of the accommodations to ensure that the student receives them 

appropriately throughout the school year. 
 

Summary of allowable accommodations on the SOLs for EL students. For more information 

regarding allowable accommodations refer to the English Learners: Guidelines for Participation 

in the Virginia Assessment Program. 
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Testing formerly EL students 
Students who have met state exit criteria for exit are eligible for SOL accommodations in 6Y1 

and 6Y2 calendar years. However, they are not allowed to have exemptions just 

accommodations.  
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Annual English Language Development Testing 
 

Beginning with the 2009-2010 school year, all EL students in kindergarten through grade 12 will 

be required to be assessed annually with an assessment that measures each of the language 

domains of listening, speaking, reading, and writing.  EL students may not be exempted from 

any portion of an annual ELD assessment.   

 

On September 26, 2007, the Virginia Board of Education selected Assessing Comprehension and 

Communication in English State-to-State for English Learners (ACCESS for ELs®) as the state-

approved English language development (ELD) assessment (Informational Superintendent’s 

Memorandum, No. 218, dated October 5, 2007).    

 

The ACCESS for ELs is large-scale test that addresses the English language development 

standards and model performance indicators developed by the WIDA Consortium.  ESOL 

students are assessed on the each of the four language domains: Listening, Speaking, Reading, 

and Writing.  The test is broken down by grade level cluster - K, 1, 2, 3, 4-5, 6-8, and 9-12 and 

tier for each grade level: A, B, and C.   

 



116 

MCPS SEL Handbook 2018-2019 

 

 Classroom based Assessment for ESOL Students 
 

The following information is from the Center for Applied Linguistics’ article Practical Ideas on 

Assessment for EL Students.  http://www.cal.org/resources/digest/tannen01.html  

 

When assessing ELs, teachers should: 

 

● Focus is on documenting individual student growth over time, rather than comparing 

students with one another.  

● Emphasis is on students' strengths (what they know), rather than weaknesses (what they 

don't know).  

● Consideration is given to the learning styles, language proficiencies, cultural and 

educational backgrounds, and grade levels of students.  

 

What are some examples of assessments for ELs? 
 

Nonverbal Assessment Strategies 
 

Physical Demonstration. To express academic concepts without speech, students can point or use 

other gestures. They can also be asked to perform hands-on tasks or to act out vocabulary, 

concepts, or events. As a comprehension check in a unit on Native Americans, for example, 

teachers can ask students to respond with thumbs up, thumbs down, or other nonverbal signs to 

true or false statements or to indicate whether the teacher has grouped illustrations (of homes, 

food, environment, clothing, etc.) under the correct tribe name. The teacher can use a checklist to 

record student responses over time. 

 

Pictorial Products. To elicit content knowledge without requiring students to speak or write, 

teachers can ask students to produce and manipulate drawings, dioramas, models, graphs, and 

charts. When studying Colonial America, for example, teachers can give students a map of the 

colonies and labels with the names of the colonies. Students can then attempt to place the labels 

in the appropriate locations. This labeling activity can be used across the curriculum with 

diagrams, webs, and illustrations. 

 

Oral Performances or Presentations 
 

Performance-based assessments include interviews, oral reports, role plays, describing, 

explaining, summarizing, retelling, paraphrasing stories or text material, and so on. Oral 

assessments should be conducted on an ongoing basis to monitor comprehension and thinking 

skills. 

 

When conducting interviews in English with students in the early stages of language 

development to determine English proficiency and content knowledge, teachers are advised to 

use visual cues as much as possible and allow for a minimal amount of English in the responses. 

Pierce and O'Malley (1992) suggest having students choose one or two pictures they would like 

to talk about and leading the students by asking questions, especially ones that elicit the use of 

http://www.cal.org/resources/digest/tannen01.html
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academic language (comparing, explaining, describing, analyzing, hypothesizing, etc.) and 

vocabulary pertinent to the topic. 

 

Role plays can be used across the curriculum with all grade levels and with any number of 

people. For example, a teacher can take on the role of a character who knows less than the 

students about a particular subject area. Students are motivated to convey facts or information 

prompted by questions from the character. This is a fun-filled way for a teacher to conduct 

informal assessments of students' knowledge in any subject (Kelner, 1993). 

 

Teachers can also ask students to use role play to express mathematical concepts. For example, a 

group of students can become a numerator, a denominator, a fraction line, a proper fraction, an 

improper fraction, and an equivalent fraction. Speaking in the first person, students can introduce 

themselves and their functions in relationship to one another (Kelner, 1993). Role plays can also 

be used in science to demonstrate concepts such as the life cycle. 

 

In addition, role plays can serve as an alternative to traditional book reports. Students can 

transform themselves into a character or object from the book (Kelner, 1993). For example, a 

student might become Christopher Columbus, one of his sailors, or a mouse on the ship, and tell 

the story from that character's point of view. The other students can write interview questions to 

pose to the various characters. 

 

Oral and Written Products 
 

Some of the oral and written products useful for assessing ESOL students' progress are content 

area thinking and learning logs, reading response logs, writing assignments (both structured and 

creative), dialogue journals, and audio or video cassettes. 

 

Content area logs are designed to encourage the use of metacognitive strategies when students 

read expository text. Entries can be made on a form with these two headings: What I 

Understood/What I Didn't Understand (ideas or vocabulary). 

 

Reading response logs are used for students' written responses or reactions to a piece of 

literature. Students may respond to questions--some generic, some specific to the literature--that 

encourage critical thinking, or they may copy a brief text on one side of the page and write their 

reflections on the text on the other side. 

 

Beginning ESOL students often experience success when an expository writing assignment is 

controlled or structured. The teacher can guide students through a pre-writing stage, which 

includes discussion, brainstorming, webbing, outlining, and so on. The results of pre-writing, as 

well as the independently written product, can be assessed. 

 

Student writing is often motivated by content themes. Narrative stories from characters' 

perspectives (e.g., a sailor accompanying Christopher Columbus, an Indian who met the 

Pilgrims, a drop of water in the water cycle, etc.) would be valuable inclusions in a student's 

writing portfolio. 
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Dialogue journals provide a means of interactive, ongoing correspondence between students and 

teachers. Students determine the choice of topics and participate at their level of English 

language development. Beginners can draw pictures that can be labeled by the teacher. 

 

Audio and video cassettes can be made of student oral readings, presentations, dramatics, 

interviews, or conferences (with teacher or peers). 

 

Judith O'Loughlin and Judie Haynes, in their article Organizing and Assessing in the Content 

Area Class recommend the following when using testing accommodations in the classroom: 

 

1.  Reducing response materials for content area testing  

2.  Providing a version of the test with simplified language  

3.  Choosing key and/or main ideas for assessment  

4.  Simplifying directions  

5.  Reading test questions aloud  

6.  Supplying word banks for tests  

7.  Providing matching activities  

8.  Extending time to complete the tests  

9.  Using peer interpreters  

10.  Allowing the student to respond orally rather than in written form  

11.  Double grading students: One grade for content (correct responses) and one for structure 

       (grammatical correctness) particularly for narratives and essays in all content areas.  

12.  Using portfolios to authentically assess student progress. 
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Section 6 

Glossary of terms 
 

ACCESS for ELS: stands for Assessing Comprehension and Communication in English State-

to-State for English Learners. This is the state approved English language development test to be 

taken each spring.  

 

BICS: Basic interpersonal communicative skills. This acronym refers to the kind of language 

skills children need to talk with teachers, other adults, and classmates on a daily basis in informal 

situations, such as in the classroom or on the playground. These skills may not be sufficient to 

allow limited English proficient children to excel in school. 

 

Bilingual education: A program which utilizes the students’ native language (e.g., French, 

Chinese, Spanish...) and cultural factors in instructing these students in their academic subjects 

except for English. 

 

CALP: Cognitive academic language proficiency. This acronym refers to the kind of 

language skills related to school achievement. Literacy skills such as reading comprehension, 

decoding meaning from context, writing mechanics, writing proficiency, vocabulary 

development, and content-area comprehension are included in this aspect of language 

proficiency.  

 

DOE:  Virginia Department of Education  

 

EL: English Learners. This acronym refers to students with a primary language other than 

English who may come from a background or home environment where a language other than 

English is routinely spoken. This may affect English proficiency. The student’s proficiency level 

in English may create an obstacle and inhibit the student’s ability to benefit from an education 

conducted in English. The English language development level would need to be measured in all 

skill areas (formally and informally). 

 

ELD: English language development.  

 

English for Speakers of Other Languages (ESOL): A structured language learning program or 

curriculum designed to teach English to students whose native language is not English.  

 

ESSA: Every Student Succeeds Act of 2015 

 

FEP: Fully English proficient. FEP is an example of a language proficiency category which 

refers to students who are capable of functioning in an English-only educational environment in 

the areas of comprehension, speaking, reading, listening and writing skills. 

 

L1: First language. This acronym refers to the primary or native language (NL) the 

student acquired and which she/he normally uses; generally, but not always, the 

language usually used by the parents of the student. 
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L2: Second language. This acronym refers to the second or target language (TL) 

which a person (at any age) acquires, either formally through school instruction 

or informally through communication with speakers of that language. 

 

LEA: Local Education Agency. 

 

MPI: Model Performance Indicator. A model performance indicator (MPI) is a single cell within 
the standards’ matrices that describes a specific level of English language development (ELD) for a 
language domain. An MPI is the smallest unit of a topical strand. 

 

Pull-out ESOL:  In an ESOL pull-out model, students divide their time between ESOL 

instruction and mainstream instruction.   Students are “pulled out” of general education 

instruction during any class period (art, music, social studies, mathematics, etc.) to receive 

instruction in English.  Usually EL students are taught in a separate small group setting 

consisting of only EL students.  Pull-out classes may be composed of students from one language 

group or from different language backgrounds, and students may be grouped by grade-level or 

proficiency level.  English instruction is adapted to students’ proficiency levels. 

 

Refugee: One who has fled the native country (e.g., Vietnam, Cambodia, Ethiopia, Somalia, 

Iraq...) usually for political asylum based on a well-founded fear of political persecution and/or 

family safety. Refugee status, including that of “resident alien” is determined by the Immigration 

and Naturalization Services which provides a special ID card with such designation. 

 

SEA: State Educational Agency 

 

Sheltered Instruction: In this model, ESOL teacher and content teacher are  

co-teaching within the content classroom using integrated language and content methods, 

standards-based language and content objectives, language learning strategies, cooperative 

learning strategies, and students’ background knowledge.  It is a division level expectation that 

teachers in a co-teaching situation plan instruction together and share the responsibilities of 

teaching the material.  One teacher may teach the lesson while another “floats” to ensure all 

students are following along, and then switch roles for the next lesson.  Both teacher may divide 

up the class and teach the same material.  These are a few examples of using the co-teaching 

model.   

 

WIDA Screener: This assessment tool is used by educators to measure the English language 

development of students who have recently arrived in the U.S. or in a particular district.  MCPS 

currently uses the updated WIDA Screener. 

 

WIDA ELD Standards:  The WIDA Consortium's English Language Development Standards 

for English Learners (ELs) in Pre-Kindergarten through Grade 12 encompass: 

 

● Social and Instructional language 

● The language of Language Arts  

● The language of Mathematics 

● The language of Science 
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● The language of Social Studies 

 

 

 

 

 

 
 

  

 


